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To date L2 children’ s writing has often been investigated in Content and
Language Integrated Learning (CLIL) settings. The most commonly used method to evaluate children’ s
writing is an analytic scoring system, often focusing on the four constructs: task fulfillment,
organization, vocabulary, and grammar. While using an analytic scoring system is beneficial in
providing insight into the strengths and weaknesses of L2 learners, assignation of a single score
for each element based on pre-determined criteria may ignore other important elements that are not
involved in the criteria.
In this study, | draw on functional linguistics to describe children’ s language choices that could
contribute to better quality of their letters. In-depth analysis of letters written by L2 children
highlight how they construct textual and interpersonal meanings to engage with their intended
readers, which cannot be addressed in the evaluation of their letters based on the analytic scoring
system alone.
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prompt

Dear XXX girls, We are the Johnson family. We are so happy you are coming to stay in New Y ork.

Please tell us about yourself. Do you have any questions about America? See you soon.

Love, The Johnson Family

(interpersonal meaning-making resources) 1
1
Interpersonal Subcategories
Functions

M Elementsof - Salutation (e.g., Dear Johnson family)
A interaction - Frame (e.g., Hello. My name is Akiho Maeda. Thank you for your letter.)
C - Information (e.g., My favorite subject is English.)
R - Question (e.g., What'’s your favorite animal?)
(0] - Leave-taking (e.g., Hope to see you soon)

- Signing off (e.g., Bye bye! Love)

- Other
M Attitude Writer’s emotional reactions, judgments, and evaluation of behavior and things

C - Affect: Writer’s expression of positive and negative feelings
R (e.q., I like to play football with my friends—  positive affect with medium graduation)
(0] - Judgment: Writer’s positive or negative evaluation of human behaviors
(e.g., Mr. Morley is very kind and cool. — positive judgment and strong graduation)
- Appreciation: Writer’s positive or negative evaluation of natural objects
(e.g., American cake is yummy. — positive appreciation with medium graduation)

Graduation The ways in which the writer strengthens or weakens his or her evaluations

- Srong: use of boosters, such as very, so much, exclamation marks (e.g., I'm very excited to go to America. My
best horseis called Canbera Z!!)

- Medium: no use of adverbs, neutral tone (e.g., | don 't like vegetables.)

- Low: use of hedges, such asallittle, only (e.g., | will be alittle bit sad that I can’t meet my family for two weeks.

CLIL (Mean = 222 words, SD=
42.04) Non-CLIL (Mean = 89 words, SD = 22.11)
2
Elements of interaction, Attitude, Graduation CLIL
(D
(Take care, Seeyousoon ) (2) (I want, | like)
(Peopleare, Theyare ) (3) (very) (could, might)

4) CLIL
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Text

Rhetorical Moves

Dear Johnson family,

Hi, my nameis Tomomi Maeda.

I’m 10 years old, and | live in Fukuoka, Japan.

I’m happy to stay in your family because | have two sisters and your family has
two girls too.

My hobby isto speak English and listen to English.
| wished for along time to go to an English speaking country, and
I’m glad that | can go soon.

My birthday is on March 31th, so I’m the smallest girl in my grade.
My favorite movieis Harry Potter, and | like Ginny Weasley the best.

Do you like Harry Potter?

I love Bon Jovi songs, and
what do you like?

I’m happy because no person can speak Japanese, and | can speak English every
day. It’s like adream that | can go to America.

My heart is almost popped out.

But maybe | will be alittle bit sad that | can’t meet my family for two weeks.

| have an American friend who livesin Florida.
And | hope you will be my friend too.

Please tell me all about America.

Thisisthe first time to go to an English speaking country.

When | grow up. | want to marry an American man, and

| want to livein America

| want to go to many movie theaters and watch many movies.
I think my younger sister wants to go too.

It’sabrilliant thing to go to America

Thank you very much for letting me stay at your house for two weeks.

Salutation

Frame
(Greeting and a brief salf-introduction)

Information
(Describing persond life)

Information
Question
Information

Question

Information

Information

Other (request)
Information

Information

Other (gratitude)

| will give many Japanese gifts to your family. Other (offer)
Do you have adog in your house? Question
I like dogs but | don’t like cats. Information
I’m sometimes mean, but | hope you like me.
After | go to America, please come to Japan. Other (request)
I’1l show you many things about Japan. Other (offer)
See you soon. Leave-taking
Love, Sign-off
Tomomi

3 Non-CLIL

Text Rhetorical Moves

Dear Johnson family,

Hi, my nameisMai Tsuneyoshi.
I’m 11 years old.

| like sushi and pasta.
Do you like sushi and pasta?

But | don’t like bread and milk.

Salutation

Frame
(Greeting and a brief salf-introduction)

Information (Describing personal life)
Question

Information



| go to Fukuoka Futaba student.
| like Futaba.
My family is three people. Mum, dad, and me.

Johnson family, do they like food? Question
Do they like play the game?

I like card game. Information
Itisfun!

| shopping a Disney shop and eat food lunch.

What do they play game last week? Question
My family isfootball. Information
Itisfun!

What do they swimming pool last summer? Question
My family islike pod. Information

It is cold but funny.

See you soon. Leave-taking

from Mai Tsuneyoshi

(holistic scoring) (analytic scoring)
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