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This research traced student processes of developing learner language and
comprehension in a series of reading/writing activities. Survey data revealed that participating
students initially lacked the linguistic knowledge and cognitive skills needed to engage in
EAP-based communication activities. Syllabi and 1nput- and output-based materials and activities
were designed to advance students® higher-order thinking skills. Learner protocols were analyzed
guantitatively; data revealed that the educational framework designed by the investigators enabled
students to effectively recycle technical terms and other key expressions introduced in academic
reading passages. Qualitative analysis showed evidence that the framework®s scaffolded task sequence

enabled students to clarify their roles as 1) a target audience and 2) writers with a target
audience. Ultimately, the students were better able to contextualize academic content and language
and to reflect on the language they produced.
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Reading and writing activities developed for and conducted in lessonsin
previous research by the authors had been found to support participants to overcome the
obstacles mentioned above. With thisin mind, a required reading/writing course was
designed to bridge the gaps between the current student participants’ EFL backgrounds
and their potential as EAP learners and users. In an educational framework reflecting
the assumption that both language and learning are situated (Collins, 2014, Collins &
Ito, 2015), participants were exposed to vocabulary and invited to draw upon prior
knowledge of the reading topics.

A key component of the course design was the scaffolding necessary for the
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participants to engage at the Taxonomy’s “understanding,
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analyzing,” and “applying”
levels. The first half of the course’s task sequence was designed to boost participants’
receptive skills by promoting their ability to contextualize what they had learned
through reading. The latter half provided them with opportunities to more effectively
express what they had read in order to confirm their understanding.

The writing outcomes of 26 participants in one course were analyzed with
emphasis on (1) comprehensibility and authenticity, (2) quantitative features, and (3)
linguistic features. The written outcomes revealed gradually deeper reading



comprehension and sense of genre as well as clearer notions of their own goals and
roles when reading. Although minimal explicit language instruction had been given,
participant writing outcomes demonstrated effective interaction with multiple reading
materials.

A corpus tool Casual Conc (Imao, 2014) was used to analyze information such as

number of sentences, average number of words per sentence, and how many different
words and word types used. AntConc (Anthony, 2020) with TagAnt (Anthony, 2015)
was used to extract all the verbs used in the participants’ writing. AntConc also searched
for groups of specified wordsin acorpus; “if,” “because,” “athough,” and the relative
pronouns/adverbs “which” and “where” were identified to see whether and how

participants used them to form complex sentences featuring subordinate clauses.

Early student summaries simply listed important sentences or phrases without
showing evidence of interpretation or reconstruction of meaning. However, later
summaries featured complex sentence structures, a greater number of content verbs, and
more appropriate use of verb forms, specifically voice, tense, and aspect. These
outcomes point to a deeper grasp of the readings’ content and message. Lingering
problems included discourse markers such as the use of pronouns and articles, noun
forms, and connecting markers. The results indicate that, athough language form
deficiencies occasionally undermined student efforts to coherently express complex
meanings (Suzuki, 2016), the scaffolding provided by the course’s top-down reading
activities empowered students to achieve deeper levels of comprehension than they had
been able to in purely language-oriented bottom-up approaches.

Protocol analysis of the students’ written output, as well as their post-learning
survey results, indicated that the target course encouraged awareness of the importance
of relevant background knowledge and of recycling language skills devel oped through
the reading texts. The students did recognize how their own linguistic deficiencies
tended to undermine their efforts to express complex academic content (Suzuki, 2016),
afact that will inform future EAP course design in terms of the timing of vocabulary
and structure instruction.

These outcomes revea that students’ background knowledge and the basic
reading skills built during the course supported them in their efforts to effectively
contextualize text content, transform their own meanings and intentions, and converge
their own writing with language from the texts. Students’ language form deficiencies

did tend to undermine their efforts to express complex meanings, but their writing



demonstrates how the contextualizing process grounds the language that learners are
exposed to.

Over the course of this study, we have been gradually developing aflexible
educational framework that can be used to help EAP students at university bridge the
gap between the skills they bring with them and the expectations placed on them by
administrators and textbooks contents. Our experience has confirmed that discreet
comprehension questions do not provide sufficient evidence that students have achieved
sufficient comprehension depths and are now clarifying ways that a top-down approach
to L2 reading provides students with opportunities to acquire knowledge of vocabulary

and grammar in the context of their background knowledge.
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