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This programme aimed to contribute to the discussion on how language
learning strategies and motivation work in tandem in the attainment of second language (L2)
pronunciation, arguing that pronunciation learning strategies (PLS) could be the predictor of L2
comprehensibility. The participants were 103 college students, who had basic proficiency, and their
data were collected via a questionnaire assessing students’ individual differences (i.e. PLS and
motivation), along with an oral performance test measuring their comprehensibility in L2 English.
The structural equation modelling revealed that the latent variable, the motivational factor exerted

an effect on the achievement of L2 comprehensibility which was mediated by another latent variable,
PLSs, while the PLS use was an immediate predictor of L2 comprehensibility. This study implies that
PLS use and motivational factors alike are significant factors in improving adolescent learners

L2 comprehensibility in the classroom.
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Max 36 36 36
AR R X455

Min 10 18 14

SD 4.98 4.60 4.08

M 29.56 32.77 23.55
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T E TOSMEEREIIIE THEE SRR T L 2 IV 7= Sardegna ffl (2018)DHFZE Tik, Bk
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#2 ETNVWEE
1’ df  x%df p GFI TLI CFlI RMSEA SRMR

Good fit =2 >05 =90 =90 =90 =.05 =.08
Proposed 5257 39 135 .07 .92 .96 .93 .06 (.00-.10) .07

Model

7 %= chi-square values, GFI = Goodness of fit, TLI = the Tucker-Lewis index, CFI = comparative fit
index, RMSEA = the root mean square error of approximation, SRMR = the standardised root mean

square residual (SRMR)
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