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This research project aimed to develop task design principles for promoting
mathematical activity involving assumptions in school mathematics. | specified learning goals
targeted in this project from the perspective that truth in mathematics depends on assumptions and
used the literature to construct a preliminary version of task design principles. I then implemented

tasks designed based on these principles in primary and secondary schools and analysed the
implementation to refine the preliminary principles. From this project, | showed that the refined
principles can underpin the design of tasks for achieving the intended learning goals.
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