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Influences of Implicit Affect on Emotion-Focused Coping in an Emotional
Education Program
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i This study developed an emotional education program designed to
alleviate the burden on teachers. We evaluated the educational efficacy of this program and

investigated the impact of implicit and explicit emotions on emotion-focused coping strategies.
Participants included 5th- and 6th-grade elementary school students. The results revealed that the
program effectively enhanced both explicit and implicit affect. Furthermore, students with lower

implicit positive affect scores exhibited greater improvement in emotion identification, especially
when their explicit positive affect scores were higher.



B X C—19, F—19—1 Gm)
1. WFEBMES IO &

WH « [LIRH(2012)1F, /N - e 2t G & LTS BE 7'n 77 b T O BRfR & kLo B R
ZEARS Uiz, RIEI3E 2 O mm, 1TEim~%m0C 8% 5 2 5(e.g., Goldman et al., 1996)7¢
&, R L E O AR b F O BBV 66 @@00%0t0;®7D77AH Sli
FOIEEFROMEEZ a3 D MR O, FEEGR & Bk O 2 Sm) 708 8) 2 BRER I SIS RO 7%
FHHE T 7T s Ty 7 - &7 (TOP SELF: Trial Of Prevention School Education for
Life and Frlendshlp)@fﬁ % ~_X— A ZBA%E S 72 (LR, 2011), NEIFA RL R « a—E 7
(stress coping) ® 9 b, fFEIE A a— v 71T 2H8EF %2, EME O A E (emotional
identification), Fifi#(emotional understanding), % L TxIMLGefiis)(emotional regulation)® 3
FEIE)N D BRER A OREIE LA A LTV D (PN H - LR, 2012), BIZE %132 < O T S i,
Z DORFFHIRL R A e LTz (e.g., &, 2013),

L L, MoK &S E LT, IHEEAR a— v 7O &7 D 80E, FICERFIChD
BlE OB E 2+ 2D Z ENHE TRV AR ST STz, T8, Bk M2 DIEE OBgEE
DIRFH S, ZO—HiEA 7V vy MEETA) & U THIE S ks T 72 (Quirin et al., 2009),
ZLTC, =727 vy MNEEEA) D& TIIH LI SR T2 RS0, mRUE O BE/ER M
fERE - EISIZ I TRENH OIS o2Hh > - (e.g., Quirin & Lane, 2012),

%Aﬂiﬁ':l] Uchida et al.(2016) ClI/NPAZERIGUIT 7 v 7T NENERTD TA BEE R

WL RT LT, TORE, BB 54 7V vy bIERYEH (Implicit Positive Affect: IPA)
kéﬂzh@ (Implicit Negative Affect: INA)D & &8, a—E 7D EE~OXL) AF L) -
X, FRGHEILO TRANBER 2 &R ombEa b7 THEDREMR LT-, 72720, KiER

BT O RET TH Y, HIEES T 1 7 7A®Ff®ﬁﬁi%§, ZLTEA L IA @Wﬂﬁé’
ﬁ%ﬁ’] EOXHENEIN TV, EA X TEORETHAR—ZEH O, WEICTE
BENH D856, BAIZBENTEIART 0 7A@>JJ% T LR THEINTE, TS T A
FEilZ BT D WEBIFIREEO B 23 It 2 2 2 &1, KVEEDIROEWT 0T T h~Dik
FTIC DR N D A[REMEDR B - 7,

2. WEDB

A CIIRIEHEN N LD FEE S a - FOEIcE 2 5 TA & EA OFEBLZHS
MIZTHZ &%Hmtbto%@t@m1A®%Eﬁﬁ%@ﬁ%ﬁﬁf@ﬁﬁm& FRFIEAS B
EEODLTEODR TS T AOWEEITHIZ EE Lz, UT, TOFH#MAEREL 3 HITHITT
A

OREHA 7V >y Mg - JIEY —/VoOEREL NEM(2014, 2016) 13/ NEARIZEB T 5T
hEE v 77 LOBEEHRBEHE LT, BEICREHDOA 7V vy FEFTARIEY —L D
BAFICET LW, LML, T E CITEEN: & 2481372 0 — RN K= D0, FRiZ
FZUMEICBWTHREZE L COW DR TH 72, Lo T, AR CITFEICKEES HIET D720
DIEEIEEZTT O,

QREIFEHE 7 v 7 7 AOHIEKR AFEOKGEE ZEO L7007 0 77 AWET %179,
LIFA (01N TKEE % & 6D BT b D EE/IRKGTHRA » OO E - L LT, BGOHENFEET S
BROMEMEZ BT Tz, £, ENTH 2= =P e HE o R0 0o 2 Eobf, REf
ZLTCHEmTHAEREDa R NORENER STV 7=(Hunter et al., 2018), F#HEYECTH
MCERATRERBE 7 v 77 AR, LV 70l T AOEREEZ &, OWTIAFZED
REHEERE L L EH D Z L IZORNL 2 ENRTRIS N,

OIA & EA WNEREHE T 0 7T LONANRICEZ DB K0T T LNHEDL—7
METHREIELANNa— L TOEIZ, XHRETDHEA EZOREITHNDD IADEINE
DX R H 2 DD OWTEHEMZ2 G217 9, Uchida et al. (20171, KA Z xS &
LA ) 2y MEdE OS2 IC VT, TPA & INA WEE O mE S 0349 22K+ 5 2
L ZHERB LTz, ek Uchida et al.(2016) DEI L LI T 2 &, 07T ADFEIIA 7Y v~
v bR O E £V (higher affectivity)Z & 725 L, 15 DI A & 6D 5 Al RENE &2 FF,
F7-, EAIZIAICEVRETEZR—2 %2 o770, TA & EAOFRBEO LS, ko Furss
LDNFE E D D Al RerE & R,

3. WHEDTTIE

<wF7E1 > WEMHIAWEEY — VoL REHRA 7Y >y MNEE R E (Implicit Positive
and Negative Affect Test for Children; IPANAT-C) D #E #4217 5, AR E X Quirin et
al.2009)1Z L > TRARICBR SN, A7V ¥y b« EAT7 77 b+ 7 A k(Implicit
Positive and Negative Affect Test; IPANAT) D JEAH) 72275 2 07 % BKBE U BH % & 7z R kR
Th o, NWHM(2014, 2016) TIZR FHEEDOMER, FHME L ZAMEOREN RSz, L,



B D INA O 2B PER KRR RIRDUT & D o ABFTETU, IER R BRI BFEICIE 2 D 720,
7o & ZIFMMOBIEEE T A MR E2 MV, ZUMRREL R D,

<HFZE 2 >EUEHE 7 v 77 AOFMER  LEM(2018) D EEHER ST, &R 5 (202012 iV,
ERRT 2, M21X b 7 L7 OB & N — R B Sz e B v 7« = AT ¢ — A (Self-
Esteem: SE) 2 SO 5HE 707 T L%k, X0 B CHIBICHEM /TiER B~ L &G Liz, fi
21T, HEAEOESWODEN T 7 a —F I KD EE S SIXENES AL, FENTZE O TR
STEBETHIZEWE 52T 25O HEEZHNTWS, AFZETIZNHE - 1LIKF(2015) D/~ 6
AR OBIEHE 7 0 7T ANE & _— A FERT 5,

<HIZE 3 >EIEHE 7 1 7T LOFMIT LD UGETIRL O & FHUGT  BFJE 2 TRER S L

B 0T T La L THEMT 5, TOB, LRL(2018) 2364+ 2 D 5 b, OHERDHT
DIRE B THRHENICRZ b o TR TEONAETHD L, @O —RA » FO#ERE,
AIREZR IR BB OBENEG R HETH L2 L, D2 RERIIEELTF =y 7 2175, 20 L
T, MER S L EMOUGTIEREZIT I,

<HFZE 4 >EIFHEN AN LA EBHES - Z7OEFICKIFTIA & EAOEE HED
IA & EA OR—REHEICLDEAD, BIEHET 077 M LD FHEIa - 7ok
KANODHEENRICED L D REEEZ LT 0T OO0, RAEE(TH, 2 — 8 713 E HREFRER
JE (N - [Llg, 2015) &2, TA [3AFSE 1 TERUE(LAN 52 T3 %5 IPANAT-C %z, EA (328 HIEA&
1% R EE(Japanese version of the Positive and Negative Affect Schedule for Children; PANAS-
C, Yamasaki et al., 2006) % >, HIET 5,

<HFZE 5 >EIEBE N AIZL D TA & EA ORFFIZLEN 7 + v —7 » 7 E TOFBE i o
— U RIS 5 2 D ALY TA L EAXZ LT 5 & THISND D, ZORKKRE
MEAERHEHR O 2 — B2 70PN RIT TR BORGEL, BN BE IR EHRT S
FTCTEETHD, AR TITHETHERESE 7+ v —7T v 7l 2 —» ARRICRE L, dHhRE
X G FFE R B, TPANAT-C, PANAS-C, &L CELWHRAIEZED DD T v r—
I Q-U(Questionnaire Utilities) = H\ %,

<HI7E 6 >EIE#HE 70 /7 NEfiICBIT 5 IA - EA WEFIREOBEHICHOWT : T LT T
COE BB, THETOMEBREOKRIEL LT, RED IA - EA WG 72 HIREEIC
HOGE, a7 MIEDOL I BREEIRELESTON, 1A, EA, a—E 7, #IGOH
RINEET LT D,

4. WFIEERH

<TmrILRBEETONE> FRYBHEET 07 L Thy T L7 (TOPSELF: Trial
Of Prevention School Education for Life and Friendship) DEii %X — A IZBHF S 7= &l #
BT 07T 5 EEOBR L HMAOER) (WH - 1L, 2012) D55, INAR 6 FEELXIZRE L
1270 T ANEEN—ASIEZIT o 7o, 1Lkl (2018) X° Hunter et al.(2018) DR 23217,
BM B CHM LT WIE COEESTERIEE A D=, 72L& 1%, BH=E 5 (202012,

HENBFIFAT A FRT
STHA FLTLND T

Development of the New Programs|

peKERiEnE, 2o || N | eWimen
. - . ¢® Improvement Points R e
Y )] s %ﬂ‘j‘ é E@ﬁfﬁ H:'J;E Point 1 Modification of the slides to easier implementation ffr\':]m
T 9 \j/[/ &j: s % G L] D) ?’EEZ 61 * More instructions by teachers were included in the slides, ke
NS -~ which can reduce teachers’ burden to memorizes the process of the class.
%i k %\J & M‘g D fcﬁ % \ﬂé c\— * The instructions were provided to children using animated characters and illustrations along with texts.
7ar T ANEEWE 4 3 \

- 7 N lj{lﬁ % &Zij‘ teacher’s [ . A 3 )
HIEMTEI, 0B, © explanation At
DR EFRE S L | Fiii

. N P _/ clici € mouse "% .
Uchida et al.(2019)iZ3 = ‘
% \’C%%il% L7~ (Figure 1)0 7 This modification also increased the atfractiveness of the program for children.

R 7 i ‘
i%}i)f;%g%;#i Figure 1 7' v 7 7 ADOFAEHKIZ S T(Uchida et al., 2019 X 0 $F: L TH#H)
— g /h

(202212 F & 7~

<REE> VIR IA WEY — A OB EAT o7, 72721, =B I & D AR B o 7
T2, MOBEST A ML OFHFR A EEIC X DS 2 Uk OMGEZ W& L, K71
EEHIEDO MR 21T 272, TORR, JATHIE L RO TS, 705 ONSm EENE
FERIERENS : = 837, ¥E(ERIBURENS: o= 732) BB S iz, MRO—E%, PH - Lk (2024)
IZBVTAK LT,



<7 T T LOREFM & YOE >

D 777 EEBNE LEHEEDRAE NAR6FAE2 7 T AEMNBIEIERE T 7 7
T L EM L, At T EA & TA REZ2 30 Lz, A2RIEHKiT 614 (51324, 1 294)
Tholz, BERHOBIE A L L-#E %, EA & JA OFEREICBW THRHICEE 2 L5
NIBI, T OREE MR L7=(Fs (1, 59) = 6.82 and 4.54, p < .05), F£7=, EA OABIFIZHBWT
LABRMEN TIEH 720, TORTMEM Z /R Lz, £, FREYGNLDT7 4 — Ry 7 %
HLilL, 7ul T AOFSEEE WFE3) 2D, TOMEE, LVEOEWT 17T ANE
NEEETHZ LR TET,

2) BIEBE NN LD EBER = — 0 7 ORI RIE TR - BUERRIF O /N7
1 5, 6 FLEDELA (AREERLIL4) 2RI, BIEHRE T n 7 7 haFL, BEHl
%TEA & TAREZEM Lz, £/, FHBREOERE, 20 NIREBE AL D 1EEE
R = T OEFITRITT BEA & TA OFBEZMEES 5720, WREMEEHEREZ (URES-
C) DMFERAF XIS MR S o TRIE L7z, £, BERMR OB Z L L7/ R, BeFH1

(SR DEDN P RAELLT (REAFIFLLE) Tho7e

RNRD R S, BERTLY

WZBWT, T XRTOLEBICBWTCHE
BROERBE P> T2 (FAE O IXIKA > 72) (Table 1),

Table | 28D FHE &A= YERZE (WH - 1L, 2024 X 0 228 L THERR)

HHI Ak Ll
fZ G OFEE  (n=44) 8.80 (1.60) 9.61 (2.06) -2.42%
iz G OBE - (n=138) 9.03 (1.99) 10.55 (2.73) -3.60%*
AT ~DXfIS  (n=36) 8.25 (1.95) 9.36 (2.74) -2.46%
EPA (n=43) 31.40 (6.60) 35.05 (9.12) 2.25%
ENA (n=47) 35.83 (7.25) 32.60 (9.60) 2.84%%
IPA (n = 40) 5.09 (.92) 5.74 (1.49) -2.53%
INA (n=53) 8.07 (1.31) 7.55 (1.29) 2.61%

EPA = Explicit Positive Affect, ENA = Explicit Negative Affect, IPA = Implicit Positive Affect, INA = Implicit

Negative Affect, ** p <.01, * p <.05

WIZ, FERIGED NI REOHFR IO IRIED URES-C £EKOM E~b 72595

Bty 270, FEERERIFE T 21T -7, EA &

IA DRERE, TOZAEMZIEREAL, BHIZEER 129
IZLURES-C 528 & L=, ZORER, 7L 2L EA &
IA OFIEESE & O AEREARA LTSS, 10

JEIE DRIEIZEBNT Step2 OIREREIIFE L 72V,
SZHARM O B2 5y 2 s L7z (AR =12, p <. 05, T
A = -.05), HHEEMREDOMEE, TA OIERENME }
WS, EA OIEEENREWVZEHEROBEOREDS | | SRR 15D
mE Y &R Lz (Figure 2), DF Y, IA OERKED 1 RS 5D
REINRBOBEDRAETRT 52 LRIz, &
T 4 TREAE LT & TR e & OE WAL~ I 4 . ‘ o
EAE LT ZENER I TS (T2 & 21X SRR IE R

By, 2006 O L v =—ZM) 0N, BENBED S DM
REIFHEESR T T 4 7RG D E D, BUEMENER
BN TWAEEMETH D (72 & 2 1EhHE, 2023 DL b=
—ZM), FICTFELERRE LIEGAITB W TR

IS WmB

Figure 2 M A ORBIE~DOFIEICKIFT
BAERY 72 B NS B ER RIS O 22 BB
(FIH - 1L1IR, 2024 L 0 $Fe L THEHR)

FEHED, IDLRDMAENLIETZAS D (WH - Lk, 2024),

3) TuT T LAOEENREORHE K 6 FAEEXRIC, BIFHE w7 T L FEhE LT,
ZDHL, FRPRBEOEEND, S0 T AONEE SR ET A TEM LI FR AR X,
I EAT > T2, BRI E RS ERIT 63 4 TH -7, MIEREIXZE TEREEIC EA, 1A,

RHOEE BEANET 563 38 REAEM L, EMEFIX, E 7 07T A ERET% IS
2, FHUI R iR T 5720, BEFM 1 7 A%ICHIE LTz, 7238, o7 — & LIig$ 57-0,

HERNCE B DOEN T RELL T TH -2 IREICHERKY, O EiT-o7-, TORE, AIEIC
BWTEA L TA LT, Fifi LIEHBEIRD R I, o, AERHEATEH 722, 1A



@Eﬁrakwf%%MLt ﬂ%ﬁﬁuéﬂtotthEA®EmF&%U:¢§Hﬁ
B DR R IR SN2 o T2, RRICIER 72 s ~ DO FR DR Sz Z Bl k&
RERETIEH B0, FHBAE~DORE _ob\f L0 R 72 R BT LERHDHTEA D,

<YK ZRAIE L' T VT T o DORESE>

B CoOBE T 07T AEEHET 720, FHER, KERE, 720 NoREIM —X % F
EDTZDVD Ry r—VEAER LTz, £72, 707 T AEMIC L DBEDRE2FLET DRI L
TEDIERERMETE D XK E LTz, £72. 707 T NFEFEITHE D ROV T A—L
DB THRS T E DIRH| 258 % 7=, D FEHZ DWW Tk, WH(2020012F O —H % faidk L 7=,

51 3CHR

AR - NRERT - Lz (2012). #KTBEEZ = 77 4 TOPSELF  “E&iED
PR & XHLD B — /N 6 FATOIM &R —  WBMEE R AR BAE IO,
27, 69-78.

Goldman, S. L., Kraemer, D., & Salovey, P. (1996). Beliefs about mood moderate the
relationship of stress to illness and symptom reporting. Journal of Psychosomatic
Research, 41, 115-128.

Hunter, L. J., DiPerna, J. C., Hart, S. C., & Crowley, M. (2018). At what cost? Examining the
cost effectiveness of a universal social-emotional learning program. School Psychology
Quarterly . The Official Journal of the Division of School Psychology, American
Psychological Association, 33, 147-154.

%Et¥ 1 FER - BIRSAT - WHAES T - (L2 (2020). TEFEELT « 227 4 — 4]

BT D2 ==L FPHEE O BMBERFAAREEMIEAE, 34, 47-54.

Quirin, M., Kazén, M., & Kuhl, J. (2009). When nonsesnse sounds happy or helpless: The
Implicit Positive and Negative Affect Test TPANAT). Journal of Personality and Social
Psychology, 97, 300-316.

Quirin, M., & Lane, R. D. (2012). The construction of emotional experience requires the
integration of implicit and explicit emotional processes. Behavioral & Brain Sciences, 35,
159-160.

WHERT - Lz (2012). FRTHBEE T 77 7 L “EIEOPMR & HLOER” B
BRI E, 27, 154-168.

WHER T - & HH T - LR (2014) WREHA 7 ) vy Mgt (affect) I E 715 OB
— BRI FARI OB % &AM - %3EE0)Hi%UODt%p¢-— WSPRECE KA Jori 2, 29, 160-
168.

WNH AL T - m%%z (2015). TR TPBHEE 7' 0 77 L “SESE OBRR & LD B —/NFER
6 FAEITIBIT DRENFICOVT —  BIEERFIIIELE, 30, 180-242.

WHAEZ T - BRIBHAT - (LR 2 (2016). WEH A 7Y 2w Mgl REIPANAT-C) DU

—(EHEME L U PEO PR —  IRMEE R FEATERE, 29, 160-168.

Uchida, K., Yokoshima, T., & Yamasaki, K. (2016). Effects of implicit affect on emotional
coping and school adjustments: A short-term longitudinal study with intervention
programs. FKuropean Psychiatric Association, Madrid, Mar. 15.

Uchida, K. Yokoshima, T., Uchiyama, Y., & Yamasaki, K. (2017). The effects of implicit and
explicit affect on emotional coping and school adjustment: A short-term prospective study
via a universal prevention program. International Convention of Psychological Science,
Vienna, Mar. 25.

WHERT (2020). 5 14 % HMER & ol RIFEMB - B AL— (RE) FRELS T&AL
OHE  HlE D ST ADEDI ALKREERE  pp. 225-237.

WNHAEL T - MWWZ(%%)%ﬁ%%ﬁﬁfmﬁﬁb“ﬁh@ﬁ%&ﬂﬂﬁﬁﬁ”ﬂﬁﬁ’v
INFRE 6 FEZBT D, Wil HiRE W ZENE~ BMEE RS, 37, 46-
79.

WHERT - LRz (2024). EIEHEENM AN K DEBER a2 — 0 7 OBEFICKIETEIE
[ - BEAERYIENS O 8 %Wﬁtﬁ%ﬁnﬁ%,%z%55

RS2 - e x REE - WHEST - IBEED - ARG E (2011). THEAERFHICBT5—2
MEHBE LA TV a T VEE BMBE KRR, 26, 1-19.

Yamasaki, K., Katsuma, R., & Sakai, A.(2006). Development of a Japanese version of the
Positive and Negative Affect Schedule for Children. Psychological Reports, 99, 535-546.

LIS 2« WHAEZ T - BRIBSAT - BEE 7 - FER (2018). TAEMEL T « =X T 1 —
L) BERT 2= "=V TEEE OBE BEOMSL L REFIEORE T BMHEBE
RFPFIREMACE, 32, 91-100.



37

2022

46-79

DOl

39

2024

48-55

DOl

85

2021

63

2021




10

2019

Uchida, K., Yokoshima, T., Kaya, I., & Yamasaki, K.

Development of School-Based Prevention Programs for Health and Adjustment: Considering Easy Implementation and High
Attractiveness for Teachers and Children

International Academic Conference on Social Sciences, Thailand

2019

87

2023

2022

305

1
pp. 29-42




2022

432

: Topicl7
pp.261-262

2020

281

14
237

pp. 225-

(Yamasaki Katsuyuki)

(50191250) (16102)




