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This research aimed to develop a more nuanced and contextualized
understanding of the additional language (L+) emotions of Japanese undergraduates studying in
English as a Foreign Language lessons. The project used a practitioner research approach to uncover
how general classroom life, as well as activities specifically founded in Humanistic education,
connected with L+ emotions and identities. The main outcomes were insights to: (1) Interactions
between learners’ individual psychologies and their interactions in social context in the emergence

of L+ emotions; (2) A new research method that gathered discursive and introspective data; (3) The
embodied nature of L+ emotions; (4) The degree and diversity of emotions in L+ classroom learning;
(5) The use of Humanistic activities to assisting emotional connections; (6) The use of action
research; (7) The use of complexity perspectives, in particular the idea of timescales in
developmental processes; (8) The support of emotional literacy.
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For many involved in education — students, teachers, parents, policy-makers, researchers — there was, and indeed
still is, afocus on cognitive end-products. Such afocus comesto the neglect of the emotional experienceof learning.
This skewed approach has aso been gpparent in the field of additional language (L+) education. Regarding L+
learning, some psychologica factors such as motivation have recelved considerable empirical attention. Indeed, it
has been consgtently found that the emotions learners experience connected with developing an L+ can aso have
astrong influence on their drive to continue study. Nevertheless, at the commencement of thisresearch therewasa
growing recognition of alarge gap in understandings of emationa experiences of L+ learning. When L+ learner
emotion was investigated, it had amost exclusively been researched in terms of ‘language anxiety’” — worry and
nervousness about using an L+ (Horwitz et d., 1986). While any teacher could easily discuss the multicolored
emotionality of learners, higtorically, theempirical focus on anxiety seemsto have taken precedenceto the detriment
of exploration of any other emotional aspects of L+ learning. Moreover, L+ theorizing and researching had been
moving towards integrating the ideas of complexity theory, in which we consider emergent phenomena that are
qualitatively different from the sum of their parts. While there was a building awareness of a need to consider the
complexity of L+ emotions (and indeed learner psychology in generd), they had often been studied vialarge-scale,
quantitative means that obfuscated situated, individual experiences. In thisregard, there was additionaly a paucity
of research examining situated ways in which emotional, social experiences in the classroom interact with longer-
term processes of identity. Ushioda (2009) had proposed a ‘person-in-context relational view’ of language learner
psychology inwhich L+ learner emotions, motivations and identities evolve as a process of iterative sense-making
in interaction with the socia context of learning. Importantly, and in congruence with Humanistic approaches to
psychology and education, Ushioda’s (2009) development of this theory also reminded that people’s experiences
as L+ learners interact with other personally-important identities, for instance as a footbadl enthusiast, or a music
lover. There was thus a pressing need for teachers (and researchers) to become more skilled in appreciating and
understanding the interrel ations between the various emotions and identities of L+ learners.

Basad on these recognized gaps in the empirical literature, this research project involved the development of L+
classroom activities that explicitly instantiated participants’ identities as people other than ‘language learner. In
order to gain adeeper understanding of L+ learner psychology, it aimed to explore how these introduced activities
encouraged interactions between participants’ identities — as L+ learners and their other identities — and both
momentary emotions and more sustained recollected or prospected fedlings. The project was grounded in ideas of
complexity theory, aiming to develop a more nuanced and contextudized understanding of L+ emotions. The
research therefore sought to uncover insightsinto the following three aress:

(1) Whet are the qualities of participants’ emotions and identities— both as L+ learners and their other, persondly-
important identities— emergent from classroom language learning experiences?

(2) How do learners’ emotions and identitiesinteract over varioustimescaesin classroom language learning?

(3) How can adeeper understanding of these interactions inform future teaching practice?

Thisproject employed practitioner research to introduce activitiesingtantiating and encouraging sharing of learners’
identities as other than L+ learnersinto university-level English asaforeign language (EFL) classrooms. Viathese
activities, as well as examining the regular socid life of the classroom, the research worked to produce a complex
picture of the emergence and function of emotionsin L+ classroom learning.

Annua breakdown of research conduct:

AY2019: Conducted review of literature from humanistic education and psychology to develop data
collection methods for implementation as classroom language learning activities. Piloted and collected data
in two different classes in second semester (via reflective learner journals, worksheets, and 360-degree
video recording of groupwork). Refined activities in preparation for data-collection in AY2020. Three
conference presentations.



AY 2020: Due to the challenges presented by the Covid-19 pandemic, unable to collect classroom data.
Collected online (Zoom video) data and reflective journals to be used as secondary data if necessary. Used
pilot (classroom) data from 2019. Began transcription of video recordings, analysis of journal data
Developed approach to analysis of discursive data. Presentations at two conferences. Organized online
symposium regarding theoretical aspects of research. Published one article, one book (about research
method).

AY2021: Ongoing analysis of specific cases of emotional significance for learners from pilot data.
Published two articles (one about research method, one about theory). Commenced writing up more focused
results on significant cases as a research monograph. Organized an online international symposium about
practitioner research. Nine presentations (online).

AY 2022: Extended the period of project. Completed analysis of specific cases of emotional significance.
Published as open access with international publisher (Routledge). Two presentations. Published co-
authored article detailing 2021 online symposium chaired. Further publications accepted (but not yet
published). Collected additional classroom data concerning students' emotional literacy and strategies to
display and help understand emotions in face-to-face settings when wearing facemasks. Ongoing
development of multimodal representation of the emergence and functions of emotions in classroom
groupwork.

(1) One of the most significant contributions of the project concerns the development of a more situated
view of the emergence and function of emotions via student interactions in groupwork, located within their
ongoing psychologies. That is, although we may think of emotions as fleeting, momentary occurrences, the
research revealed the complex interplay of timescales across which they emerge in classroom learning. A
key insight here concerns the emotional benefits of students being able to draw on their identities as other
than L+ learner to express themsel ves and develop emotional intersubjectivities (Denzin, 1984). | presented
on thisa number of times during the project. One article published specifically calls for further research in
this vein, whilst the open access monograph published provides an extended argument and examples.

(2) In this regard, via the research | was able to utilize Ushioda’s (2016) small lens conceptualization to
develop a method that combines a focus on the social (discursive data via video recordings) and
psychological (learner reflections). Such an approach is, | believe, a significant step forward in furnishing
an empirical picture of L+ emotions that bridges these two realms, and which, despite the overtly social
nature of L+ learning, has been oddly missing up to this point. Many of my presentations over the course
of the project, as well as one article and the open access monograph provide arguments for this method.
(3) In extension of this small lens approach (Ushioda, 2016), the research project also prompted me to
consider the multimodality of emotional experience for L+ learners. That is, it brought to my attention the
need for methods of analysis and representation that more sufficiently recognize the range of modes via
which emotions are displayed and understood in social interaction. Although | raised this possibility in the
research monograph, | have not yet presented or completed multimodal analysis. This said, at the time of
writing | am conducting a multimodal analysis of data collected in the final year of the project, and
anticipate presenting on thistopic in the near future.

(4) A further vital contribution regards the way in which the research illuminated the degree and diversity
of emotions in classroom L+ learning. Although (language) anxiety was apparent in the data, it was far
from the most prevalent emotion, with pleasant emotions far outweighing unpleasant. Another intriguing
aspect of the degree and diversity of emotions concerned their connection with particular activities in the
classroom. One very short, Humanistic activity which allowed studentsto instantiate their variousidentities
in free conversation witnessed by far the greatest proportional reports of emotions; conversely, exercises
involving a compulsory textbook evoked little emotionality. | presented on these findings via an online
international conference (in Barcelona), with a book chapter published after completion of the project.

(5) The project facilitated the development and piloting of classroom activities founded on Humanistic
principles of education. Initial analysis suggests that these activities allowed students to draw in their
identities as other than L+ learners, and had a deeply emotional aspect. | have not as yet presented or
published on this part of the research.

(6) The research process itself also revealed insights to the situated use of action research as a research
methodology for practitioners. In particular, | gained a better understanding of the adaptability of the action
research method, the intuitive nature of teacher-research, and more generally the conduct and ethics of
practitioner research. | also developed my ideas of how practitioner research might be utilized effectively
to explore the situated nature of L+ learner emotions. Results have been disseminated through articles,
presentations, and an online international symposium, with an additional article being written currently.
(7) The research project allowed me to deepen my understandings of complexity theory, and the usefulness



of this way of thinking to underpin more nuanced research into L+ learner psychology. The concept of
timescales from complexity theory played avital rolein my approach to the analysis of significant episodes
of emotionality represented in the research monograph. | presented extensively on my arguments for
integrating complexity theory to L+ emotion research, as well as the congruence between this theory and
practitioner research. An online symposium and edited book additionally continued these arguments.

(8) A final direction for my future research emergent from this project regards the development of students’
emotional literacy (Sorin, 2009) — their awareness of the emotions of themselves and their peers. | wasable
to introduce practitioner research to classroom lessons in the final (extended) year of the research project
focusing on supporting learners’ emotional literacy while having to wear facemasks. | have been asked to
write an article for a Special Issue of an international journal, and will present within the next couple of
months regarding this part of the project.



6 6 3 1

Sampson Richard J. Ushioda Ema Pinner Richard S. Consoli Sal

The ethics and practice of L+ classroom research 2022

Language Teaching 1~4
DOl

Sampson Richard J. 12

Shifting focus through a small lens: Discursive and introspective perspectives on the emergence 2022

of L2 study emotions

Studies in Second Language Learning and Teaching 15 36
DOl

10.14746/ss11t.2022.12.1.2

Pinner Richard S. Sampson Richard J. 55

Humanizing TESOL Research Through the Lens of Complexity Thinking 2021

TESOL Quarterly 633 642
DOl

10.1002/tesq.604

Sampson Richard J. Yoshida Reiko 60

Emergence of divergent L2 feelings through the co-adapted social context of online chat 2020

Linguistics and Education

100861 100861

DOl
10.1016/j . linged.2020.100861




Sampson Richard James Yoshida Reiko 15

L2 feelings through interaction in a Japanese-English online chat exchange 2020

Innovation in Language Learning and Teaching 131 142
DOl

10.1080/17501229.2019.1710514

Sampson Richard J. 84

Real people with real experiences: The emergence of classroom L2 study feelings over 2019

interacting timescales

System 14 23
DOl

10.1016/j .system.2019.05.001

17 7 10

Richard J Sampson

Focusing a Small Lens on the Emergence of L2 Study Emotions

Psychology of Language Learning 4, Cape Breton (online)

2022

Richard J Sampson

Diversity of L2 Study Feelings across Lesson Segments

ELTRIA

2022




Richard J Sampson

Action Research Spirals into L+ Learner Psychology

Rikkyo University Center for Foreign Language Education and Research 3rd Online Symposium: The Ethics and Practice of L+
Classroom Research

2022

Richard J Sampson

What is Practitioner Research?

Rikkyo University Center for Foreign Language Education and Research 3rd Online Symposium: The Ethics and Practice of L+
Classroom Research

2022

Richard J Sampson

A Complex Case for L+ Classroom Research

Hong Kong Polytechnic University Department of English and Communication Online Seminar

2021

Richard J Sampson, Richard S Pinner

Practitioner research into the psychology of language learners

IAPLL Third Roundtable

2021




Richard J Sampson

Complexity thinking and practitioner research

51st Kansai English Language Education Society Seminar / Japan Society for English Language Education Seminar

2021

Richard J Sampson

Practitioner research and the complexity of L+ study emotions

Gunma JALT

2021

Richard J Sampson

Complexity, L2 Learner Psychology, and Practitioner Research

AILA 2021

2021

Richard S Pinner, Richard J Sampson

Classroom Research and Complexity Perspectives

Argentina TESOL 2021

2021




Richard J Sampson

Towards a holistic perspective on emergent L2 study emotions

JALT CUE sig conference 2020

2020

Richard J Sampson

Intersections between L2 study emotions, personality, and social context: A case study

Trends in Language Teaching

2021

Ema Ushioda, Richard J Sampson, Richard S Pinner

Humanizing language research through the complexity lens

Self-organized online webinar

2021

Richard J Sampson, Richard S Pinner

Complexity approaches to research

IAPLL Roundtable event

2021




Richard Sampson

Researching the psychological complexity of real people in L2 classrooms

Applied Linguistics Association of Australia 2019 conference

2019

Richard Sampson

Co-adaptive emergence of L2 feelings through an online chat exchange

Applied Linguistics Association of Australia 2019 conference

2019

Richard Sampson

Using complexity thinking to explore the psychology of L2 learners

36th International ETRA Conference on English Teaching and Learning

2019

2
Richard J Sampson, Richard S Pinner 2021
Multilingual Matters 304

Complexity perspectives on researching language learner and teacher psychology




Richard J Sampson

2022

Routledge

133

Complexity in Second Language Study Emotions: Emergent Sensemaking in Social Context




