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In addition to foreign language class enjoyment (FLCE) and English
proficiency, foreign language class anxiety (FLCA), motivation, confidence and language choice were
investigated in English classes. The language choice items were then removed and analysed with
English proficiency as the dependent variable and FLCE, FLCA, motivation and confidence as
independent variables, and the results showed that motivation, confidence and FLCE (weak
relationship) were established as predictors of English proficiency. A qualitative study, an essay
survey, was also conducted and correlated with the results of the quantitative study, which proved
that there was a significant relationship between English proficiency and FLCE, motivation and
confidence. It is therefore important for teachers to provide fun, motivating and
confidence-building lessons by increasing activities that allow students to experience success.
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Along with the globalization of society, Japanese English education has gradually
shifted from the grammar-tranglation method to the inclusion of communicative
methods. Task-based methods are the mainstream in communicative English classes at
universities, and some Japanese universities adopt an English-only rule, which is one of
the reasons for students’ anxiety (Rivers, 2011). Students’ performance will be
improved if anxiety islow (Macintyre & Gardner,1994b), and the way to lower
students’ anxiety has been studied for along time. In recent years, the movement of
positive psychology has emerged, insisting that human beings have not only negative
feelings but also positive emotions (Macintyre & Mercer, 2014). It is assumed that
learners’ performance may be improved if they can enjoy learning. Therefore, research
that simultaneously investigates both emotions of anxiety and enjoyment is becoming
more mainstream.

The aim of this study was to synthesize what teachers can do to effectively improve
students' communicative English skills, taking into account their emotional needs. The
target population is students studying English as aforeign language (EFL) at Japanese
universities. The focus of the study is to examine which factors have a positive impact
and provide suggestions for teachers. In the field of second/foreign language acquisition
(SLA/FLA), the debate about whether to use only students' target language (TL) or the
mother tongue (L 1) to improve TL skills has long been and remains a source of
controversy. Further more, this study will focus on the affective domain, such as
students’ feelings (Foreign Language Classroom Anxiety (FLCA) & Foreign Language
Classroom Enjoyment (FLCE)), in addition to teachers’ use of language, and
comprehensively examine what factors influence students English language
development. As such acomprehensive study has not yet been conducted in Japan, the
significance of thisresearch is considered to be extremely high.

Ethical Consideration

This study was conducted after approval was obtained from the ethics committee of a
university in Japan. Written informed consent was received from all the participants.
The participants were informed that their anonymity was guaranteed, and that they were
able to ask questions about the questionnaire and to withdraw from the study at any
time.

Participants

Freshmen at a Japanese university participated in this study. The participants were
racially homogeneous. The course that was investigated was arequired English class
that focused on the development of the students’ communicative skills, writing, and
reading. A Japanese teacher taught four classes (each class consisted of 25 to 30
students) in English, and used the data from these classes for the present study. The
textbook, the lesson plans, the homework, and the tests were the same in al the classes.
The teacher introduced the concept of a student-centered language-learning system,
including pair/group work, to the students during the lessons in the first classes.
Moreover, a point-addition system was introduced: When the teacher asked the students
a question about the content of atextbook, the students were encouraged to raise their
hands to reply, and the teacher selected a student to answer. If the answer was correct,
the student was awarded a point. Thus, the aim was to encourage the studentsto
participate actively in the lessons by earning points asif they were playing agame. The
university's English program adopted an English-only policy that both the teachers and
the students were required to follow. Therefore, the students agreed that Japanese should
be avoided; however, many of the students could not adhere strictly to thisrule.

Setting

Teachers used designated textbooks to teach vocabulary, reading comprehension and
essay writing. Prior to class, students were required to read an English article from the
textbook, complete vocabulary exercises and reading comprehension questions. During
the class, students checked their answers for speaking practice and discussed in groups



why they chose the answers they did. They were also taught how to write essays and
practiced their writing. On the last day of the course, students were required to write an
in-class essay report and take the TOEIC IP (Test of English for International
Communication) one week after the end of the course. The purpose of the essay report
was to give students practice in writing an academic essay based on what they had
learned; the purpose of the TOEIC IP was to measure each student's English language
proficiency.

Questionnaire

The quantitative study focused on students’ emotions (FLE/FLCA) and psychological
factors (motivation and confidence) to investigate the relationships between factors
affecting students’ attainment of English language skills. The questionnaire consisted of
five items on background information, eight items on FLE, eight items on FLCA, six
items on motivation and four items on confidence. The five items of background
information were student identification number, gender, age, nationality and language
understood (L1-L3).

Data Collection and the Analysis of the Questionnaire

A questionnaire was administered once during the semester. Students were asked about
their feelings and experiences from the beginning of the class up to that point
(approximately two months) and had approximately 10 minutes to complete the
questionnaire. The reason for using aface-to-face survey was to maximize the response
rate. Multiple regression analysis was used to predict the factors that could influence the
students TOEIC 1P scores (dependent variable) based on the following independent
variables: enjoyment, anxiety, motivation and confidence levels. Statistical analysis was
conducted using the SPSS statistical package (advanced version 23), with p<0.05
considered significant.

Essay Lessons and the Essay Report

In the same semester, a qualitative study was conducted with the same studentsin the
form of an essay report. In the second half of each lesson, the teacher introduced the
topic for writing and provided step-by-step instructions on how to write the essay.
Students compl eted the task at home and then worked in pairs in subsequent lessons,
consulting with each other, correcting mistakes and practicing their writing. On the final
day, a 30-minute writing task was assigned in class. Students were asked to write their
impressions of the student-centered class, including the point-addition system they had
experienced, and the teacher stressed the importance of writing logical and persuasive

essay's.

First of all, in English-speaking classes, the study investigated in terms of FLCA,
motivation, self-confidence and choice of language used, in addition to FLCE and
English language proficiency. Anaysis with English language proficiency as the
dependent variable and FLCE, FLCA and in-class language choice (English-only group
vs. Japanese-assisted group) as the independent variables showed a significant
association between English language proficiency and FLCE, but not FLCA levels,
regardless of language choice.

The choice of language use item was removed after this because the boundaries of
how much Japanese assistance to include were unclear. Then, the study analyzed with
English language proficiency as the dependent variable and FLCE, FLCA, motivation
and self-confidence as independent variables. As aresult, motivation, self-confidence
and FLCE (weak relationships) were identified as predictors of English language
proficiency.

An essay survey was conducted as a qualitative study, which was related to the
results of the quantitative survey. It was proven that there is arelationship between
English proficiency and FL CE, motivation and self-confidence. It is therefore clear that
it isimportant for teachers to provide lessons that are enjoyable, motivate students and
build their self-confidence by increasing the number of activitiesin which they can
experience success.
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