2019 2023

Design of science curricula centered on "integration™ to foster the next
generation to pioneer the future

NOZOE, Susumu

3,200,000

Socio-scientific
inquiry-based learning SSIBL

This study defined the image of the children and students to be nurtured as

* nurturing the next generation inclusive of specialists to open up the future’ , which goes beyond

nurturing specialists’ and ‘ nurturing citizens’ . The aim was then to theoretically and
empirically design a new science curriculum from the perspective of * connecting’ existing
specialised subjects of physics, chemistry, biology, and geology.
As a result of a theoretical study with reference to relevant previous research at home and abroad,
I focused on the Socio-scientific inquiry-based learning (hereinafter referred to as SSIBL) model
developed in Europe. Through the development of science classes and trial class practice, It became
clear that the SSIBL model had a certain effect on developing qualities and abilities based on the
three pillars of the Courses of Study.
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