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The effect of oral reading practice using L1 leveled readers on the speaking
ability of science majors: An empirical study
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This study attempts to examine whether repetitive input and output with L1
leveled readers can help university science majors improve their speaking skills. In 2017, seventeen
science majors participated in nine sessions in which they read and listened to Oxford Reading
Tree, followed by shadowing, repeating, and oral reading. Three kinds of online tests (Progress,
Versant, and OPIc) and original speaking tests were also conducted before and after the treatment.
While Progress did not show as much improvement as in the previous study, Versant results displayed
higher average scores. Furthermore, the phonological and lexical analyses of the recorded data using
Phoneme Counter, Praat, and Lextuter displayed improvements in some aspects of oral proficiency.
These findings suggest that even the limited amount of input and output may have had a positive
effect on the utterance fluency, yet it was not sufficient to affect the cognitive fluency.
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Pre-test

watching TV. One children is” (24)

“Children three children is are watching TV. There is two dogs in the TV. The dogs the dog is



Post-test “There are three children and a dog. They are watching TV. The TV program is dogs’
documentary. They are living and in sofa. They are enjoyed.” (27)
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