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Environmental Factors and Characteristics of Elementary School Teachers as
English Teachers: Toward Building Desirable Elementary School English Education
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This study aims to understand the cognitive, affective, and behavioral
aspects of elementary school teachers who teach English in Japanese elementary schools concerning
environmental factors. We believe that the implications obtained from this study will help us
consider measures for desirable elementary school English education and contribute to improving
English education as a whole. In order to solve the problem, we have repeatedly conducted
qguantitative research by questionnaire survey and qualitative research by interviews and analyzed
using the mixed research method. As a result, we were able to identify characteristic differences in

some aspects, such as teaching views, lesson practice, and teachers® motivations for learning
English, and some influential factors behind them.
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G | The characteristics of the teachers’ comments

P 1 | Preconception that it is an advanced class

“An expert said that we should not force the pupils say English and should wait for them to want to do so. Right?” (TB)

“We need to know if what we are doing in our classes is right” (TA)

Difference in teaching experience by school

“I wonder ifthis school is in an advanced areas of English educationHow much experience of teaching English do they have? (TB)

2 | Comparison with own teaching practice
“Input may be definitely important at elementary level. But my pupils can speak English without getting much input” TD
Difference by classroom teacher/ class

“For example (in our school) Teacher xxx continuously make students listen to English as part of classroom management (TE)

3 | Pupil's thinking process
“| think understanding English requires a process of replacing it with their own words” (TH)
Interest in individual pupils

“We need to understand a flow of pupils’ thoughts and know how to deal with it.” (TG)

| 1 English skills
“This teacher has good English skills. But that may leave the child's understanding behind*

2 | Class Management / Class Rules
“|s she a classroom teacher? If so, she would take a little strongerattitude. It doesn't seem to be a learning rule either” (TA)

3 | Role of Facilitator

“She made an effort not to use Japanese in a classroom.She was trying to create an English atmosphere.” (TG)

A 1 Existing image of class /classroom environment
“At first, desks and chairs in the classroom caught my eyes. | had the image of a free space class’ (TC)
“If we use the classroom, we can clean up the desks so that the pupils can move ..." ( TC)

2 | Practice according to the actual situation of the class (flexibility)
“| guess she adapts her activities tothe actual situation of her pupils, maybe.” (TE)
Focus on pupil's activities

“If | were, | would give some more hints to help my kids.” (TD)

3 | Modifications based on pupil's reactions(flexibility)

“If our pupils are unresponsive, we have to realize that something in the class iswrong.” (TG)

Relationship between teaching materials and children

“If pupils write their own favorite numbers, these can be used in games where pupils can exert their power” (TH)

LM | 1 | Situations where the language is used
“She makes pupils understand that this phrase is used in this situatior’” (TA)

B | Difficulty of language materials
“If the level of English is like this, | want to make my pupils to say it rather than listening to it’ (TF)

C | Language Authenticity / Usefulness / Significance
“Is this expression “Whose number is this?” used in everyday life?” (TI)
“These numbers have no attachment or connection to individual pupils.” (TG)

TB | 1 | Concerns about pupil's hating English (emotional aspect)

“I'm worried about what prejudice pupils have about learning English before going to junior high school” (TF)

2 | Meaningful exchange of pupils (skill aspect)
“If taking this much time, | want the pupils to have more meaningful interactions." (TF)

3 | Pupil’s thinking process (cognitive aspect)
“| couldn’t understand what the teacher wanted her pupils to think about.” (TH)

C = category, G = group, P = perspective on class,
I=Instructor, A = activities, LM = language materials, TB = teacher beliefs
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