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The research results show that beliefs and ideologies that take a

traditional view of monolingual language use in the classroom by "native speaker™ teachers acts as a
barrier to making effective use of students® first language and impacted on the emotions and
identities of teachers. ldeologies of “ English only” often began in initial teacher training
programmes and was then continued in workplaces with English-only policies. Once embedded, this
mindset was difficult to change, even when teachers were ideologically and intellectually opposed to
such policies. In addition to this, negative emotions of embarrassment and a fear of losing
authority as a language teacher also greatly impeded the participants willingness and ability to
make use of their Japanese language skills in the classroom.
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(1) The background to the research was that | identified a possible trend that many
“ native speaker” and non-Japanese English teachers that were working in Japan were
not making full use of their complete linguistic repertoires in the classroom. Language
use in the classroom has come under increased scrutiny in recent years with ideas
around English-only policies beginning to be questioned, concepts of translanguaging
explored, and identities of teachers placed front and centre. This paper aims to bring
together all of these elements by examining the use of non-local teachers teaching
English in an EFL context in Japan. Taking on board the broad definition of identity

as “ who people are to each other’ (Benwell & Stokoe, 2006, pp. 6, italics in original),
current theorizations of language teacher identity (LTI) view identities as non-
essentialized, fluid and under constant negotiation and re-negotiation with others
(Weedon, 1997). The position of non-local teachers in an EFL setting outside of their
home country adds an extra layer to these negotiations as teachers engage with a
different language, unfamiliar institutional practices and struggles to find their

place in a new society.

(1) The purpose of the research was to explore the barriers that prevented “ native
speaker” and non-Japanese English teachers from using their Japanese language skills

to enhance their teaching practices.

(1) The data in this study was collected from 10 participants, all of whom were teaching
in the higher education sector in Japan. Seven of the ten participants are male and
three are female, which can be seen as representative of the gender make-up of tertiary-
level ELT In Japan. Nine participants are from Inner Circle countries and identify as

native speakers” of English, with one participant from China, who identifies as a
“ non-native” speaker of English.

(2) I originally intended to observe classes and conduct interviews of all participants,
I was only able to secure permission to observe classes of two of the participants. In
order to fully maximize this data set, | have divided the data presented into two
parts. In the first part | use the data from the participants whose classrooms | was
able to observe to present two case studies. In these case studies | use the examples
gathered from observation as prompts for discussion in the reflexive interviews. One
90-minute class was observed for each case study participant. The classes were video
and audio recorded and I was also present in the class, making fieldnotes. In the
second part 1 analyze data from all ten interviews to uncover themes and patterns
across the data set. The interviews were audio recorded and were all conducted face to
face, either at the participants institution or in a coffee shop in the case of one
participant. In order to analyze this data set, all interviews were transcribed and
the transcripts were run though NVivo software. Using keyword searches, 1 was able to

cross reference across the data set and find recurring themes.



(The results indicate that ideological beliefs gained in initial training and
reinforced through workplace English-only policies, played a significant role in
limiting teachers’ use of Japanese in the classroom. In addition to this, emotional
issues 1involving embarrassment and a perceived reduction in teacher authority.
Embarrassment stemmed from self-consciousness at using another language in front of a
group of students.

(2) Although the participants reported frequent use of Japanese on a one-to-one basis
with students both inside and outside the classroom, embarrassment prevented the use
of Japanese in whole-class communication situations. In addition, there was a belief
amongst some participants that by revealing themselves to be a poor language learner,
this would somehow invalidate their authority as a language teacher. This held true
despite the fact that the language they were learning (Japanese) and the language they
were teaching (English), were completely different languages.
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