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Developing and validating a pilot version of the diagnostic assessment system for
language teacher proficiency in cooperation with in-service teachers
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The purpose of the present project was to develop a pilot version of the
assessing system for diagnosing the skills of EFL teachers in Japan. The project produced useful outcomes
in the following three areas. 1) A focus %roup interview was conducted on the total of 11 in-service
teachers and examined the effectiveness of teacher development courses they were enrolled in when they
had been students. In so doing, the entire session was recorded on the DVD and transcribed for in-depth
analyses. 2) Questionnaires were sent to the group of EFL teachers in Taiwan and Korea as well as to the
counterparts in Japan and compared their views about the nature of language teacher proficiency. 3) TKT
was carried out to more than 60 pre-service and in-service teachers and examined if the test would be
useful for diagnostic purposes. The results were returned to the test-taker in the form of score report
containing the suggestions for improving their teaching skills.
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Module

TKT Module 3
Score (Each question carries 1 mark.)
Purposes of teachers’ classroom language (8 items; #1
-3)

Question | 1 2 3 4 5 6 7 8

Key |B|E|I1|A|[G|H]|C][D

Youranswer

( )
Module3 Version 7
The specification of each section
Task 1, Questions 1 — 8 This task focused on
identifying the purposes of extracts of classroom
language spoken by teachers. Candidates were required
to match teachers’ language to classroom purposes. The
task was handled well by stronger candidates but posed
a few problems for weaker ones. This seemed to stem
mainly from a lack of understanding of particular terms
i.e. in B €éliciting, in C mingling, in G jigsaw task, in |
concept checking. While Part 1 of Module 3 focuses on
the role of language in classroom management,
candidates need to wunderstand terms related to
methodology, as much management is often concerned
with the organisation and putting into practice of
different aspects of methodology.
Task 2, Questions 9 — 16: This task focused on
teacher’s use of language, and particularly on its
suitability and effectiveness for managing learning.
Candidates needed to match a teacher trainer’s
comments on a teacher’s instructions to examples of the
teacher’s instructions. The task was generally well
answered, though weaker candidates struggled with
Questions 10 and 11. Candidates need to remember that
language may be unsuitable not just because it refers to
actions that were unsuitable but also because it may
itself be unsuitable or inappropriate. This is the case in
these two questions where the language used is too
technical for its audience of elementary learners in
Question 10, and rude in Question 11. There was also
evidence suggesting that weaker candidates may have
based their answers on part of an option rather than
ensuring that the whole option matched. This was the
case for B and E, both wrongly matched to Question 15,
for example.
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