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A corpus-based analysis of lexical cohesive devices used in English essays
produced by Japanese college students
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This study investigated the recurrent use of lexical expressions in
argumentative essays produced by Japanese English as a Foreign Language (EFL) learners and native
speakers of English. All the essays were sourced from the International Corpus Network of Asian
Learners of English (ICNALE), a large-scale database of learner essays collected by Kobe University,

Japan. The target lexical expressions were 1) word strings that were classified as either dependent

on or independent of the writing task statement, 2) nominative personal pronouns, and 3)
demonstratives. It was found that Japanese EFL learners borrowed word strings verbatim from the
writing task statement and repeated first-person pronouns much more than their native
English-speaking counterparts. Using the essays analyzed, a web-based lexical cohesion visualizer
was developed to help Japanese EFL learners to discover how their uses of these lexical expressions
differ from those of native speakers of English.
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It is important for college students to have a part-time job.
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when it comes to I think it is I think it is
as soon as possible so that they can think that it is
that it would be think that it is I agree with the
I don” t believe that I don” t think that it is important to
I don’ t think that I agree with the there are three reasons
I would say that on the other hand will be able to
in the first place I think this is there are two reasons
so that they can Is one of the I have three reasons
the way it is in the same way is the most important
“ believe”
4 “ think”
4
“ 1 have three reasons”
“ there are three reasons” 1
“ the first reasons is” “ the second reason is”
“ think”
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| 18.40 24.17 30.69
we 3.91 18.96
you 6.77 6.05
they 17.79 10.24 18.33
3
1,000
2 3 4
I 24.05 31.78 27.52 38.58
we 37.93 17.79 22.64 7.12
you 4.63 8.74 4.76 1.98
they 15.73 16.33 19.02 22.95
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1 think it is good for college students to have a part-time job. There are three reasons for this.
First, it allows them to earn money and enables them to engage in various activities. May
tenth, | had a part-time job for the first time. | did a concert staff. | felt it was very hard.
However, | learn a lot of things which | can't learn in the class. For example, | learn it difficult to
earn money. | think students should develop their potential by taking part in as many activities
as possible. Their potential will help them whatever you do. Second, a part- time job gives
students an opportunity to learn about the real world. We have been studying various
subjects at school. However, we are not able to learn about real world only at school. So, we
should have a part-time job to broaden our view of life. Third, a part time job gives students
some stories which they talk about. When you talk with someone who you meet for the first
time, you can talk an interesting story about part-time jobs. You can make friend with many
people. So. having a part-time job is a good way to develop ourselves. | want to do several
part-time jobs and develop my potential. Of course, | want to get money too.
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