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The range and extent of early communicative experiences that teachers

encourage are key factors affecting children’ s literacy attainment. This study aimed to explore the
beliefs held by Japanese early childhood education and care (ECEC) teachers in relation to early
literacy instruction in terms of their pedagogical processes. To this end, 349 ECEC and 45 primary
school teachers were asked to complete a two-part questionnaire dealing with (1) ECEC teachers
literacy beliefs and (2) teachers’ general pedagogical beliefs. Exploratory factor analysis
extracted three sub-categories of literacy belief; Direct instruction, Natural development, and
Social interaction. These results hold implications regarding how teachers’ respective beliefs
influence their various methods of facilitating the early literacy development of young children in
ECEC settings beyond differences in educational tradition concerning early literacy.
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