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Development of an integrated evaluation system for elementary school written
compositions that supports the acquisition of written language

Takahashi, Noboru
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We developed an integrated evaluation system for elementary school written
composition to analyze the development of written language during the elementary school years. Two
txpes of composition assignments were completed by the children. In one, children tell a storK to
which they already have a basic story schema. The other is expository composition, in which children
are required to combine the given information and compose a consistent and persuasive discussion.
The coding system for assessment has three levels. The first is a simple assessment of characters
and words, meaning the total number of characters and the total number of kanji are counted,
including their type and token. The second is a sentence-level assessment, which includes the mean
length of the sentences, sentence structures, such as active, passive, and causative. The third is a

discourse level, for which a rubric to evaluate consistency and cohesion is used that is based on
the course of study created by MEXT.
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Utterance of Sentences: MLS
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Table 1
LS
98 - 53 - 220 - 073 - 253 - 261
(7.6) (59) @07 @11 (2.08) (1.98)
122 89 277 107 711 465 178 133 590 344 336 260
(136) (31)  (193) (28)  (437) (287) (208) (150) (396) (403) (197) (1.88)
106 136 219 136 882 416 570 188 1145 600 541 490

21) (58  (17) (73) (508 (476) (364) (363)  (6.98) (673) (366) (663)

153 - 100 - a8l - 137
(162) (L02) (4.05) (188)
368 170 320 178 493 230 421 128
(330) (200) (358) (L66) (6.16) (153) (431) (123)
521 153 673 353 735 284 636 135

(430) (264) (384) (430)  (6:36) (1.80)  (551) (1.70)
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(6.47) (1.65)

4 805 1046 500 269
(6.34) (12.32)  (348) (3.05)

e 1258 6.24 647 236
(10.56) (5.12) (6.76) (2.06)




Table 3
Table 3 =T v Ik 2EFEHE
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h=FUwd  =FUwlh  =TFUul h=FUwd  =FUvls =Tl

ZEE (BER) 815 (182) 642 (141) 498 (1.14) 746 (183)  381(085)  3.50 (0.81)
ags 1046 (193) 779 (204) 656 (166) 889 (179) 698 (180) 551 (1.58)
ags - 637 (227) - - - 669 (197) - -

6% 1131 (069)  B47 (1.54) 844 (183) 1042 (162) 866 (213)  7.37 (2.16)
6% 661 (2.35) - - 6.34 (2.36)
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