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Can developmentally disabled students develop their agency? Building a support
model for the process of manifesting and developing agency.

Suzuki, Kenichi
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This research was aimed to investigate the process of manifestation and
development of developmentally disabled students through individual counseling and a group therapy,
as well as to build a support model for such students. As a result, we found that most of
developmentally disabled students who participated in our study have had little experience of
playing with their peers during childhood, which would be germane to developing one’ s agency.
Through individual counseling as well as group therapy with their peers, undergoing a "chum”
experience, and a sense of their agency was expressed during this process of chumship. From the
above, it is suggested that a relational model would be effective for nurturing the sense of agency
of developmentally disabled students.
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Table 1 Pattern Matrix of Factor Loadings Resulting From Principal Component Analysis With Promax Rotation

Loading Table 2 Correlation coefficients
WL Factor 1 Factor 2 Adaptation of
AD/HD-related support needs (a=.91) AQ  uriversty
students

14 Iam not good at making new friends. 8 ADIHD-

15 Idon't feel at ease during group activites. Y related . .

2 I have difficulty camying a conversation with others. i support .64 - 45

33 I have difficulty understanding rules that are unspoken or which everybody else seem to know. 75 riads

19 Iwonder | am very different from others and this bothers me. il

20 Ifeelisolated. 10

18 1amnot good at interpreting what others are thinking. 59 ASD-related ) )

13 Other people may feel that | frequently act inappropriately. 67 support 4 36

16 Not having many friends bothers me. [ needs

17 I sometimes flashback to past experiences and this causes me to feel anxious. 54 " p<l

9 I often hurt other's feelings without meaning to. 3

10 I cannot handle multiple tasks. M

7 loften forget about deadiines for assignments and paper works. 37

12 Ido not want anyone to interrupt my daily routines. 35

21 lam very sensitive to specific sounds, smells, and touches. 2
ASD-related support needs (=.80)

2 loftenlose things. 4

3 loftenforget to bring things. R

6 Icannot keep things tidy. !

4 Ioften act impulsively. 6

8 loften make simple mistakes in school or at work. b

1 lameasly distracted. b

5 My daily iving habits are often irrequlr. o

11 Iam moody and feel this is a problem for me. A

1 50 3
Winnicott 1971/1979

Sullivan 195371990

Sullivan 195371990
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