©
2018 2022

CLIL

Impact of a Short-term CLIL-based Study-abroad Program on Japanese university
students

Shikano, Midori

3,000,000

6 CLIL

In today®s interconnected world, internationalization for universities has
become important. The number of short-term study-abroad programs based on inter-institutional
agreements has increased and needs more research to understand their effects. With this background,
this study investigated the effects of a 6-week customized CLIL program in Arizona on the
participating Japanese university students by using a quasi-experimental mixed methods approach. The

results showed a high statistical significance with their development of global citizenship
awareness, and social responsibility, while their intercultural competence, self-esteem, and
personal abilities also improved. The qualitative data from interviews and journal writing tracks
the detailed practical changes in personal development (self-resourcing, appreciating social
resources, and future orienting in career and academic orientation).
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In today’s highly interconnected world, internationalization for higher education
institutions (HEI) has been a key issue in any part of the world. With the increased focus on
fostering global jinzai (human resources), the national policies for sending Japanese students
abroad as well as the international collaborations between HEIs have become immensely
important. As a result, inter-institutional short-term study-abroad (SA) global student mobility
has been rising, although it was temporarily interrupted during the COVID-19 pandemic. More
than 70 % of the outbound programs from Japan were either shorter than one month, or one to
three months in recent years (JASSO, 2018).

SA factors impacting Japanese students had been investigated by major research studies
(e.g., Kuroda, Sugimura, Kitamura, & Asada, 2018; Yokota, Ohta, & Niimi, 2017, to name a
few). Having said that, existing SA research had concentrated on the effects of longer sojourns
of more than a year and medium lengths of three to six months and, in terms of domains,
concentrated largely, and perhaps somewhat narrowly, on measuring intercultural competence
(Anderson, Lawson, Rexeisen, & Hubbard, 2006; Mapp, 2012). However, the impact of SA on
shorter lengths of several weeks has not been fully understood (Llanes & Munoz, 2009). In
addition, inter-institutional customized content programs or Content and Language Integrated
Learning (CLIL) (Coyle, Hood, & Marsh, 2010; Smit & Dafouz, 2012) programs have not been
fully examined as to how the program goals are achieved. The CLIL is a dual-focused
educational approach in which an additional language is used for the learning and teaching of
both content and language (Coyle, Hood & Marsh, 2010, p. 1).

With this background in mind, the targeted program of this study was a six-week
sustainability SA program with pre-departure and post-program sessions, administered in
collaboration with a private university in central Japan and a university in Arizona in the US.
The cohort characteristics were that participants were sophomores majoring in Global Liberal
Studies with CEFR B1 level English proficiency on average. The program goals were to
develop sustainability content knowledge, academic orientation, global citizenship awareness,
English proficiency, and intercultural competence enhancement.

2. DB

Being motivated by the aforementioned background, the major aim was to generate
knowledge regarding the impact of a short-term CLIL program abroad on Japanese university
students. Firstly, to understand the participants’ perceptional changes over time, we conducted
a pre/post questlonnalre survey consisting of 60 question items in eight categories to compare
the participants’ attitudes and perceptions. Secondly, qualitative inquiries through participant
interviews and journal writing were also attempted to understand how they perceived their SA
experience. Finally, to discuss how these programs can be effectively designed for better
performance to achieve the goals, program administrators’ voices were also examined through
interviews.

Quasi-experimental MMR design
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Study 1: This step included a pre/post questionnaire survey (N = 104 for ~ Figure 1: The Design
pre-survey and 106 for post-survey) consisting of question items of




eight categories: Identity as a Global Citizen (1GC), Social Responsibility (SR), Global
Competence (GC), Global Civil Engagement (GCE), Career and Academic orientation
(CAO), Self-Esteem (SE), Personal Quality (PQ), and Intercultural Competence (IC).
(Concepts came from Morais & Ogden (2011), Yokota et al. (2017), and Yashima (2010)
and items are partly adapted from them.) Participants’ perceptional changes over time were
identified.

Study 2: Participants’ post-program interviews (N = 4) were done and thematic analysis was
attempted to generate themes and theorization.

Study 3: SA journal writing (N = 13) during the program was done. Text-mining by using KH-
Coder (Higuchi, 2014) was conducted for two analyses: 1) Co-occurrence networking of all
the word entries and 2) discriminant analysis by week, by previous overseas experience
(none, short trip, short SA, living experience), and by English proficiency.

Study 4: Administrators’ interviews (N = 4) were conducted.

For each of Studies 2, 3, and 4, the ethical clearance for personal information protection
was obtained from the University’s Ethics Committee. Consent was gained from the
participants before the onset of data collection.

4. WFIEERH

A quantitative survey, Study 1, was intended as a targeted assessment of a 6-week
sustainability study-abroad program. The results of the pre-post comparison #-tests suggest that
(1) the participants’ awareness of global citizenship (IGC) and social responsibility (SR) had
developed with a high statistical significance. This can be attributed to the program’s distinctive
feature that was designed and customized to study sustainability on the university’s campus in
the US; (2) intercultural communication skills (IC and GC), self-esteem (SE), and personal
quality (PQ) also improved; (3) although it was short-term, this SA program was highly
effective in not only broadening the participants’ perspective toward sustainability, but also
augmenting their autonomy through active engagement in project-based learning at the host
university or through communication with people in Arizona; and (4) the results should be
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Future orienting (career/academic/ lifestyle orientation). The
study can conclude that the CLIL-based short-term SA can
lead to self-change in several value-added dimensions and
that the changes are interrelated, as illustrated in Figure 2.
(Reported in the 2021 Annual CamTESOL Conference,
Poster.)

Another qualitative inquiry, Study 3, was a text-mining
analysis of SA journal writing, in which thirteen students
(five male and eight female students; one with C1 level of
English proficiency in CEFR, one with B1 (high), eight with  Figure 2: Inside Out Connections
B1 (intermediate), three with Bl (low) and one with B2  {Shikano.Deacon, & Yamagishi, 2021)
proficiency) participated. They wrote a diary journal once a
week for six weeks, focusing on significant incidents of the week, including their associated
emotions and awareness. Research questions were (1) What kind of experience was their study
abroad in the US, as reflected in their journals?; (2) How do students’ journal entries change
from Week 1 to Week 6?; and (3) Were there group differences? To answer the RQs, co-
occurrence networking of the journal entries (Figure 3) and discriminant analysis were
attempted. In conclusion, ten labels in three larger themes were given to the networks: Being a
student at an American university (tackling class assignments, difficulty of using English for
study, class and instructors, size of university facilities); Encountering new cultures (attitudes
of local people, new cultural experience, cultural awareness); Turning anxiety into gratitude
(anxiety, friends as external resources, gratitude for the study abroad opportunity). The results
of the discriminant analysis showed that journal entries were different between ‘first time
abroad’ students and ‘been abroad before (even a short trip)’ students, while English
proficiency did not show distinct gaps. (Reported as a journal article in 2023.)

Finally, Study 4 focused on the
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having frequent online meetings (via Slack)

: Figure 3: Co-occurrence Networks of Frequently Used Words and face-to-face Comm}mlcatlon to
in Journals (Shikano, Deacon, Yamagishi, & Kagohashi, 2023) eth?'ng? their observation on the
participating students. In the post-program

stages, there were reflection meetings to discuss what worked and what did not work well. By
doing this, an effective PDCA (plan-do-check-act) cycle was possible. (Reported as a journal
article in 2023).

In conclusion, quantitative data (in Table 1) showed that the participants’ awareness of
global citizenship (IGC) and social responsibility (SR) had developed with a high statistical
significance. This can be attributed to the program’s CLIL design and customization with clear
target goals. Intercultural communication skills (IC and GC) through interactions involving




participants and the host university faculty and students, and the local people in Arizona also
improved, in addition to the positive changes in self-esteem (SE) and personal quality (PQ).
This short-term CLIL SA was highly effective in broadening the participants’ perspective
toward pro-environmental sustainability, and also augmenting their autonomy through active
engagement in hands-on experience and project-based learning. The qualitative analysis (in
Figures 2 and 3) tracked the detailed practical changes in personal development (self-
resourcing, appreciating social resources, and future orienting in career and academic
orientation). We hope the implications of this study will be useful for SA educators and
administrators.
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