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There is little documentation about how preservice teachers continue to learn to teach as novice
teachers in their workplaces (Farrell, 2012). This study has revealed the significance of supportive
teaching culture so that novice teachers can achieve professional development in their workplace.

Although the Japanese government decided to make English a formal subject

for fifth and sixth graders from 2020, there has been little discussion about how to prepare English
teachers.In fact, Curtain and Dahlberg (2003) pointed out that lack of skillful teachers has been a
serious issue in teaching foreign languages to elementary school students all over the world. This
longitudinal study kept track of five novice elementary school teachers who received a two-yearlong
preservice teacher preparation program and revealed how they try to “ apply the teaching methods
they were trained to use” (Farrell, 2012, p. 447) or not in their school contexts. Regarding
teaching cultures, only one teacher received support from her school, while the other four teachers
were very busy and did not talk about English classes nor collaborated to make materials. Savignon
(2013) noted that “ individual teacher beliefs and practices were strongly influenced or reinforced
by the school culture” (p. 139).
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Although the Japanese government decided to make English aformal subject for fifth and sixth graders
from 2020, there has been little discussion about how to prepare English teachers. In fact, Curtain and
Dahlberg (2003) pointed out that lack of skillful teachers has been a serious issue in teaching foreign
languages to elementary school students all over the world. Moreover, there is little documentation about
how preservice teachers continue to learn to teach as novice teachers in their workplaces (Farrell, 2012).
Thislongitudinal study keepstrack of five novice elementary school teachers who received atwo-yearlong
preservice teacher preparation program and reveals how they try to “apply the teaching methods they were
trained to use” (Farrell, 2012, p. 447) or not in their school contexts.

RQ1: How do inservice elementary school teachers apply the knowledge and skills they had learned

from the training program to their classroom teaching?

RQ2: What kinds of difficulties do they face in their workplaces?

Five elementary school teachers who received the teacher training program in 2015 as third-year
students and received another yearlong training in 2016 based on task-based language teaching (TBLT)
participated in this three-yearlong study. They also obtained an English teaching license in JHS and SHS
and have already taught for two years after graduation.

This study focuses on the first year of the data collection using classroom observations and interviews,
though it lasted for three years. Inductive approaches were used to analyze the qualitative data from
observations and interviews (Lincoln & Guba, 1985). Data were carefully read repeatedly identifying any
category that might encode cultural meaning (Lincoln & Guba, 1985).

RQ 1. How do inservice elementary school teachers apply the knowledge and skills they had learned from
the training program to their classroom teaching?

Only one teacher (Satoko) reported that TBLT was useful. The other four teachers had few
opportunities to use TBLT because they relied on their ALTs and the textbook. Moreover, two teachers
forgot the definition of TBLT. In short, these teachers failed to further develop their teaching skills based
on TBLT which they learned from the training program. Clair (1998) argues that the standardized
curriculum limits skill development for teachers “because they are never given the opportunity to make
instructional decisions or taught that decision making is part of their role” (p. 487).

RQ 2. What kinds of difficulties do they face in their workplaces?

Teacherswere very busy and did not talk about English classes nor collaborated to make materials. In
addition, four teachers did not receive enough support from their schools. Clandinin et al. (2013)
highlighted three main shaping forces of professional learning/development including “prior influences,

initial teacher training, and school contexts” (p. 255). Furthermore, Savignon (2013) noted that “individual



teacher beliefs and practices were strongly influenced or reinforced by the school culture” (p. 139).
According to Sato, Mutoh, & Kleinsasser (2022), “without developing collegial collaborative teacher
cultures, innovations can be marginalized and curriculum development impoverished” (p. 18, see also Sato

& Kleinsasser, 2004).

Clair, N. (1998). Teacher study groups: Persistent questions in promising approach.
TESOL Quarterly, 32 (3), 465-492.
Clandinin, D.J., Schaefer, L., Long, J.S,, et a. (2013). Teacher education: A question of
sustaining teachers. In Zhu, X., & K. Zeichner (Eds.), Preparing teachers for the 21
century (pp. 251-262). Springer.
Curtain, H. I., & Dahlberg, C. A. (2003). Languages and children: Making the
match. Allyn & Bacon.

Farrell, T. (2012). Novice-service language teacher development: Bridging the gap
between preservice and in-service education and development. TESOL
Quarterly, 46 (3), 435-449.

Lincoln, Y. S, & Guba, E. G. (1985). Naturalistic inquiry. Sage.

Sato, K., & Kleinsasser, R.C. (2004). Beliefs, practices, and interactions of
teachers in Japanese high school English department. Teaching and Teacher
Education, 20, 797-816.

Sato, K., Mutoh, N., & Kleinsasser, R.C. (2022). Longitudinal research on EFL
Teacher professional development in (Japanese) contexts. Collaborative action
research projects. Language Teaching Research, 26 (3), 477-503.

Savignon, S.J. (2013). Communicative language teaching. In M. Byram & A. Hu
(Eds.), Routledge encyclopedia of language teaching and learning (pp. 134-

140). Routledge.



3 3 3 1

Kazuyoshi Sato, Nancy Mutoh, Robert C. Kleinsasser 26

Longitudinal research on EFL teacher professional development in (Japanese) contexts: 2022

Collaborative action research projects

Language Teaching Research 477-503
DOl

10.1177/1362168819893814

Kazuyoshi Sato, Tomoko Yago 1

Developing preservice elementary school teachers’ beliefs and practices through TBLT-based 2021

teacher education

Journal of ELT Research 1-31
DOl

Kazuyoshi Sato, Nancy Mutoh, Robert C. Kleinsasser 1 (online)

Longitudinal research on EFL teacher professional development in (Japanese) contexts: 2019

Collaborative action research projects

Language Teaching Research 1-27

DOl
10.1177/1362168819893814

From Preservice Teacher Preparation to Inservice Teacher Development: Teacher learning in Context

Word Congress of Applied Linguistics

2021




Kazuyoshi Sato

From Preservice to Inservice EFL Teacher Development

The Japan Association for Language Teaching (JALT)

2020

Kazuyoshi Sato

Developing Preservice Teachers’ Beliefs and Practices through TBLT Teacher Education

The Eighth International Conference on Task-based Language Teaching

2019

Kazuyoshi Sato

EFL Teacher Development through Collaborative Action Research Projects

Third UHAMKA International Conference on ELT and CALL

2019

Kazuyoshi Sato

From Preservice to Inservice Teacher Development

The 42nd Annual International TESOL France Colloguium

2023




Kazuyoshi Sato

From Preservice Teacher Preparation to Inservice Teacher Development: Teacher Learning in Context

The 18th Annual International Technoloy, Education,and Development Conference

2024

Kazuyoshi Sato

From Preservice Teacher Preparation to Inservice Teacher Development: Longitudinal Research

The 56th IATEFL International English Language Conference

2023




