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Construction of school-based prevention and sustainable care system to develop
students® social bond and sense of security

Shoji, Ichiko

3,300,000

well-being

248 1,000

The students® problems of modern schooling continue to increase. The loss
of empathy and lack of interpersonal relationships have been pointed out, and the well-being of
children and the development of a safe school climate are urgent issues. The purpose of this study
was to promote school preventive intervention through peer support, verify its effectiveness and
clarify the factors that contribute to the effectiveness and continuity of school care system
construction. The subject was a public junior high school A with 248 students, where students who
had received training became the centres of efforts in their classes, grades and the whole school,
and worked on this continuously for three years. The results of the survey showed effects on the
students® bond, sense of security, school adjustment and classroom climate, suggesting the
importance of teachers® understanding and cooperation in building a school care system and the
importance of continuous efforts by the whole school.
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10 Table1 Exploratory factor analysis of Peer Support Scale
835 407 (Maiximum likelihood method, Promax rotation)
428 AR
F1 Emotional and empathic support (@=83)
Table 6 Listen to me when I'm in trouble 91 00
5 Advise me when I don't know what to do 88| -03
EES IS 7 Encourage me when I'm in trouble 81 M
1 Comforts me when I'm in trouble 68 10
4 Leave me alone when I'm in trouble 55 01
(p<.05 .01) 3 Talk to me when I am left behind 39 17
F2 Instrumental support (@=89)
o .83 .89(p<.001) 218 9 Lend or show me somethig when [ forget -11| 88
8 Help me when I'm in trouble 16| 73
-53  .67(p<.001 10 Say me Gbke and change my feeliing 14| 58
3 .62 2 Teach me a task that [ don't understand 23| 49
.74(p<.01) Factor correlation matrix g ) '7?
2020 3 248 1,000
12 0.1% (Figure )
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Figure 1 Main significant scores among the 4 schools
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GFl .93,AGFI=.88, RMSEA=.08

Table 2 Three-year changes in subscale scores of 7th graders and results of ANOVA

Tth grade(2019) 8th(2021)  9th(2022)
Subscales June(a) March(b)  March(c)  March(d) = , il multiple
Mean(SD)  Mean(SD)  Mean(SD)  Mean(SD) comparison
Perceived Emotional Support 3.28( .98) 3.55(1.03) 3.59( .99) 4.10( .79)  T7.50 *** d>abc
Attachment to Friends_SB 4.22( .64) 4.51( .53) 4.34( .69) 4.43( .62) 347" bd>e
Attachment to Teachers_SB 3.71( .84) 3.82( .7T)  3.75( .85)  4.22( .6T)  5.00 *** ddab.c
Classroom Activity Involvement CCl  3.62( .79) 3.99( .85)  3.96( .64)  4.22( .71)  7.64 ™ bda, cda, d>a
Closeness among peers_CCl 3.59( .90) 4.14( .715) 4.11( .85) 4.35( .67) 12.02 """ c.d>a, cdb
Classroom Satisfaction_CCl 3.78( .82) 4.16( .85)  4.16( .9T)  4.41( .70)  6.53 ™" bd>a, c>a, dda
Self-Disclosure_CCl 3.27( .87) 3.65( .97)  3.46(1.06)  4.08( .73) 8.51"" bda, ddac
Trust &Acceptance_SA 2.98( .71) 3.09( .80) 3.16( .89)  3.74( .75) 10.03 *** ddab.c
Happiness & Peace_SF 3.55( .93) 3.87( .87) 3.77( .93) 4.23( .714) 6.58 " ddac
Tranqulity SF 3.80( .87) 3.88( .83)  3.89( .93) 4.22( .71) 270°  dda
SB:Social Bond, CCI:Classroom Climate Inventry, SA:School Adjustment, SF:Secured Feeling
W Dec_group M Dec_group m Dec_group M Dec_group B Dec_group
= B NC_group 46 B NC_group 37 uNC_group B NC_group 5.0 B NC_group
4.0 ¥ Inc_group a4 M Inc_group aE ¥ Inc_group ::  Inc_group W Inc_group
o ** 0 :z V33 o 40 w“
9 36 S an Q31 O 38 540
n 3 n A 36 9
34 N 36 20 n
” ”
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pre post pre post pre post pre post pre post
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ictivity_CCl

Figure 2 Pre-post scores focusing on changes in perceived PS
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Figure 3 Effect of preventive intervention on school adjustment and secured feeling
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Figure 4 Development and effectiveness of proactive school
preventive intervention (Hypothetical care system model)
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