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The research purpose is to identify the ways in which teacher presence can
be used to enhance out-of-class learning by Japanese learners of English. Research to date has been
able to identify the existence of different types of teacher presence (Lee, 2014), but there is a
need to then link this to teaching practice in order to encourage learners to engage in learning
activities outside the classroom. The research is based on the methods that were previously adopted
by Tran (2016) in order to specifically identify specific social and cognitive strategies to be
employed by the teacher in online social interaction. The results are discussed in terms of defining

interaction types of a social and cognitive nature; providing specific interaction strategies for
teachers in online interaction and suggesting a list of specific strategies that the research
project has identified as enhancing learner engagement and attitudes towards learning English
outside of class through social interaction.
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Despite the potential benefits of consistently engaging in learning activities (e.g., Nakata,
2008), encouraging learners to carry out learning activities outside of formal class time is
an ongoing challenge for language teachers. It has been argued that the social aspect of
technologies can used as a motivational support for learning (Ushioda, 2011), and access
to technologies such as mobile phones has become commonplace. There is evidence that
social interaction outside of class appears to provide many of the conditions necessary for
supporting learning (Lomicka & Lord, 2016), such as establishing of a support network
from the teacher and peers. Previous work from the researcher has also shown this
potential (Tran, 2016), but there is a need to reconsider the ways in which social
interaction tools can be used, ideally to promote social and cognitive aspects of teacher
presence (see Lee, 2014), and whether this can link to enhanced task activity outside of
the classroom. The research objectives of the current study are to examine how social
networking is used by teachers and learners as a support for supplementary out-of-class
vocabulary learning through vocabulary and listening activities. It is expected that the
study can identify how the teacher can capitalize upon social media as a way of facilitating
learning outside of class, and to devise appropriate teaching methodologies which can

directly impact on language teaching practice.

2. WF3E® HHJ: Purpose of research

The purpose of the research project is to identify the ways in which teacher presence can
be used to enhance out-of-class learning by Japanese learners of English. Research to date
has been able to identify the existence of different types of teacher presence (Lee, 2014),
but there is a need to then link this to teaching practice in order to encourage learners to
engage in learning activities outside the classroom. This is a significant advance beyond
previous research which was only able to determine that social and cognitive aspects are
present in interactions that occur through social interaction between the teacher and
language learnings, but this does not provide much insight into how this knowledge can
be applied to classroom practice. In other words, although there have been studies that
have concluded that the role of the teacher is important in facilitating out-of-class learning,
there has been no published research thus far that explores how teacher presence through
online social interaction can contribute to this. The project seeks to explore the potential
techniques that teachers may be able to try through online social interaction with students,
to determine (1) How do learners perceive social and cognitive presence of the teacher
through the interaction, and (2) What impact does this presence have on out-of-class task

engagement and ultimate learning goals.



3. WD J51k: Method of study

In Phase 1 of the study, the teacher provided support for the learners of both a social and
cognitive nature through LINE to assist the learners in engaging in English vocabulary
and listening activities outside of class. Data are collected through discourse analysis of
the LINE interaction logs to track what type of interactions are carried out by the teacher
(i.e., social encouragement or cognitive strategy provision) which are accompanied by
links to the class Moodle for certain activities. The Moodle logs enabled the teacher to
track whether the interaction by the teacher was directly linked to engagement in activities,
and to see if this trend continues across the 14-week research period. In addition, weekly
quizzes are conducted across the research period to compare engagement with outcomes
from the quizzes to explore any potential correlation. On conclusion of the project,
learners are administered a post-treatment questionnaire to see if they noticed the different
types of interaction and their attitudes towards them. Interviews are conducted with
learners that were identified as lower, mid, and higher engagers in the online activities to

further explore their survey responses.

In Phase 2 of the study, the teacher provided targeted social and cognitive interactions to
learners through LINE. These are conducted differently through the three groups (it will
be different groups of students from Phase 1 but in the same courses), with the first group
receiving only social interaction, the second only cognitive interaction, and the third a
combination of both social and cognitive interaction. Data collection methods are mostly
conducted in the same way as Phase 1, but the questionnaire and interviews conducted at
the end of this phase will explore whether the type of interactions had an impact on not
only their engagement in the activities, but also in their attitudes towards the materials,
towards learning English, and towards the teacher. The results are analysed to determine
whether there are differences in interaction type on how learners use and view the learning
environment and attitudes towards learning English outside of class through social

interaction.

The procedure of how each data category is analyzed as following.

Surveys: The numerical data of the questionnaires are inputted into Excel into designed
scales. The open questions of the questionnaires are checked for consistent themes that
may help to identify the trends.

LINE logs: All the messages in LINE groups and LINE individuals are examined for the
quantity and nature of the discussions of both the teacher and the participants in the
individual and group chats.

Interviews: Students’ views in the interviews on some technical problems of Quizlet and
the listening website are analyzed. Moreover, learners’ views about teacher presence in
support of task engagement outside of class are investigated and other relevant comments
or trends will be also examined.

Observations: In-class observations are investigated to see if students asked about LINE,



Quizlet, the listening activities or any class or non-class related matters.
Quiz data: all the Quiz scores are input into excel file and calculate Mean and Standard

Deviation.

4. WFERR:

(1) In terms of the role of teacher presence, based on the theory of Community of Inquiry
(Garrison, Anderson and Archer, 2000), teacher presence in this current study had all three
elements including social presence, cognitive presence and teaching presence. From the
findings, the first element is teacher’s social presence having the same categories as the
theory suggested consisting of open communication, group cohesion and affective
expression. The teacher plays a role of starting the conversation, making balance for the
interaction and giving encouragement to the whole class. Similarly, the second element
is teacher’s cognitive presence with the same characteristics as in Col mentioned
including triggering event, exploration, integration and resolution. The teacher
encouraged students in raising the questions, exploring their weakness and strength and
trying to figure out the solution for students’ learning. The last element is teacher’s
teaching presence including design and organization, facilitating discourse and direct
instruction., however, we added one more characteristic to the original theory, that is
reminder. The teacher showed her experiences and skills in guiding students how to do
the tasks in general; giving feedbacks and corrections as well as advice. The teacher also
showed her humble side as a reminder, simply in promoting task engagements among
learners.

(2) With regard to the role of online social interaction, as mentioned in Tran (2018),
there are three main roles of social interaction. The first role is as “a social community
discussion tool” where learners can have friendly conversation and discussion with the
instructor and group members. It is called a “social tool” because of its features which
allow unconstrained dialogues among interlocutors. Considering the low proficiency
level of English of participants in this study, this free and easy interaction may be served
as a motivating medium for them to use English in a non-threatening environment.  Also,
they can feel a sense of belonging to a group that they can share their learning with. The
second role is as “teacher-to-student reporting tool.” The teacher can use this social
interaction as a tool to share her expertise, for example, sending extra-materials, giving
instructions and guidance, sending reminders and announcements, providing feedbacks
and advice and so on. As mentioned in the previous part, this may raise some arguments
as creating this online social interaction tool outside of class means the teacher has to
dedicate her time for her students beside the formal class time as well. This could be a
burden because of time consuming, however, the good side of this setting is that this
would serve as some fundamental steps for students to “build their habits of learning
outside of classroom which may ultimately lead to autonomous learning behaviour.” The
third role is as a “student-to-teacher reporting tool.” The students use this online platform
to communicate with the teacher, report what they have done outside of class or seek for

advice in a friendly way.



(3) As regards impacts on task engagement, Hong (2008) claimed there is a closely
relationship between teachers' language use and students' engagement levels in the
classrooms. In this current study, the teacher’s language use is present even outside of
classroom through the online social interaction tool, leading to nearly three times of
students’ engagement in the designed tasks as well. Moreover, Van den Branden (2016)
emphasized the teacher plays a major role in motivating students through well-designed
tasks that are both challenging and closely matched to their needs. In this sense, the
teacher in this study organized the listening tasks and vocabulary tasks for students in
Listening classes. The teacher also acknowledged the need to involve students through
tasks that are strongly suitable and achievable with her support outside of the formal class

setting.
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