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The previous study (“Nurturing young Japanese researchers through North American
model of TESOL program: Possibilities and challenges" (Basic Research (C), 2007~2010)) managed to fulfill
research objectives, having investigated the effects of a mentorship program in graduate school and
published an academic research article, but it only addressed the students in the TESOL program. This
time we opened the program to other students, and by inviting a native English speaker Lisa Fairbrother
as a new member on the project team, we managed to refine our mentorship program, and we further
investigated its effects.
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My main research area is micro-level
language management (Jernudd & Neustupny,
1987; Nekvapil, 2009) in intercultural
interactions and during the four years of this
project I have focused on two areas: the
interactions of plurilingual speakers in the
Japanese workplace and the interactions of
Japanese students whilst studying abroad.
Working with a GTRA has not only enabled
me to further these projects, but has also
provided me with a very useful opportunity to
reflect on my own research processes and
practices.

During the first year of the project I was on
sabbatical but I used that time to conduct a
number of interviews with plurilingual
employees at workplaces in Japan and
Japanese students studying in the UK and
Australia. Unfortunately in 2012 I was not
assigned a GTRA but I was able to make
considerable progress on the transcription and
analysis of my interview data, enabling me to
give one presentation at the Sociolinguistics
Symposium in Berlin and another at the
Japanese Society for Language Management
in Chiba, based on my preliminary findings.

In 2013, I had my first GTRA and, as this
was also her first year in the Masters
programme, [ tried to give her tasks to help her

develop her own research skills whilst also
getting a better understanding of the research
process from the preliminary research question
to literature review and data collection, and
finally to the presentation and publication of
findings. Her first task was to help prepare the
literature review for a presentation on
language management in the workplace that I
gave at the International Symposium on
Bilingualism held in Singapore. This task
helped her to hone both her literature search
skills and also her ‘reading to write’ skills.
Rather than just reading randomly and making
general notes, I gave her a list of questions to
help her look for conceptual differences in
different authors’ work and pick out examples
that would be useful to illustrate certain points.
In addition, she gave her GTRA workshop on
‘How to write a literature review’ and by
researching this topic she was able to better
understand the purpose and organization of a
good literature review as well as understand
the concept of ‘reading to write’, which she
was later able to apply in her own MA
research.

Another skill that I tried to help my GTR
with was the coding and analysis of interview
data. I helped her to use the NVivo programme
in order to prepare for my presentation at the
Third Language Management Symposium held
in Prague. She was able to apply the skills she
learned here later in the coding and analysis of
her own interview data for her MA thesis. In
addition, we wrote a Japanese journal article
together based on my data and I asked my
GTR to help with the formatting and
bibliography checks of the other papers I
wrote during that period. All these activities
were good practise for her for when she came
to conduct her own research and write her own
academic articles. She also came to my
undergraduate seminar at least once a semester
to present her own research and comment on
the undergraduates’ research, which helped her
to gain confidence in presenting her own
research findings in the MA presentation
sessions and later at academic conferences.
Academic networking is also a necessary skill
for researchers and my GTR also helped with
the organization of the visits of the two invited
guest speakers.

In 2014 another student became my GTR.
Because she did not have a strong
sociolinguistics background, in addition to
generally learning about the process of
research, part of my work with my GTR
focused on helping her understand the basics
of sociolinguistics theory and research.
Therefore, during the first semester, one of her
main duties was to attend my undergraduate
sociolinguistics seminar and help facilitate the
student discussions after each reading.
Through this process she was able to quickly



grasp some of the key concepts in order to be
able to help me prepare for my presentation at
AILA. My GTR helped with my NVivo
coding, literature review and bibliography, and
also the preparation of my slides.

In the second semester, we worked together
on the review of a Dbook linking
sociolinguistics and  second  language
acquisition, which will hopefully be published
in the coming year. In addition to improving
her knowledge in this area, preparing the book
review was a good way for her to consider her
own approach to reading, and in particular to
develop an awareness of not only what is
included in a publication but also which issues
are missing. We also spent time focusing on
the mechanics and process of academic paper
writing. My GTR knew that she had been
having difficulties with referencing so to
improve her skills in this area she conducted a
workshop with another GTR on the APA
referencing system. In addition, she helped
with  the referencing, formatting and
proofreading for a book chapter, currently
under review on English use in European
multinationals based in Japan, and the
formatting for a journal article on multiform
language practices in the Japanese workplace.

The four years of this project have been a
valuable opportunity to develop both my own
research and also successfully mentor my two
GTRs to improve their research skills. As an
additional benefit, the process of mentoring
has enabled me to fine tune my own awareness
and articulation of the research process so that
I now feel I can guide students more
effectively and systematically.
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